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Abstract: Cyberbullying among adolescents has become an increasing concern due to the
widespread use of social media and digital communication platforms. This exploratory study
aimed to identify the types of cyberbullying experienced by secondary school students in Johor
Bahru, Johor. A quantitative approach using a descriptive survey design was employed. A total
of 299 students participated in the study, comprising 185 female students and 114 male students.
Of the respondents, 141 were Form Four students, while 158 were Form Five students. Data
were collected using a structured questionnaire and analysed using descriptive statistics,
focusing on the frequency and percentage of each type of cyberbullying. The findings showed
that dissing was the most commonly reported type of cyberbullying, involving 65.2% of students,
followed by trickery at 31.5% and online harassment at 30.4%. These findings provide initial
insight into cyberbullying patterns among secondary school students and highlight the need for
school-based prevention and intervention programmes. This study also serves as a foundation
for future research on cyberbullying experiences among adolescents in Malaysian school
contexts.
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Introduction

Current technological advancement and digitalisation have exposed all levels of Malaysian
society to internet use. Adolescents are no exception. Daily interaction through social media
has expanded rapidly and has become a necessity in line with technological development.
Although this development brings various benefits to education and social interaction, it has
also contributed to the increase in cyberbullying incidents. For example, interactions through
various mediums such as text messages, phone calls, emails, image or video sharing, instant
messaging applications, online games and websites expose school adolescents to cyberbullying
issues. International studies have also found that cyberbullying has serious effects on
adolescents. For instance, cyberbullying may lead to low self-esteem, depression and loss of
motivation, particularly among cyberbullying victims themselves (Anderson et al., 2014;
Yatiman et al., 2020).

The rate of social media use in Malaysia is high. The platforms identified as most popular
among Malaysians include WhatsApp, Facebook and Instagram (Mohd Hamizi, 2023). The
Ministry of Education Malaysia has also progressed by implementing technology-based
initiatives such as smart classrooms and online teaching. However, this wide access also
increases the risk of social media misuse among school students. Studies have found that
internet use among adolescents in Malaysia does not only function as a learning medium, but
also serves as a space for expressing emotions and hidden identities, which at times may lead
to uncontrolled behaviour (Azianura Hani & Mohammad Rahim, 2019).

Apart from affecting individuals psychologically, cyberbullying can also threaten social
harmony. Studies have found that cyberattacks do not only involve personal matters but may
also include sensitive issues such as racism, thereby raising concerns from the perspective of
social unity (Mohd Mokhtarishah & Mokhtar, 2021). Other reports have also emphasised that
cyber misuse among secondary school students has reached a worrying level and requires
immediate attention (Mapatan et al., 2022; Norezlin & Mastura, 2024).

In conclusion, although information and communication technology plays an important role in
empowering education and social interaction, its uncontrolled use has increased the risk of
cyberbullying among adolescents. This situation calls for an integrated school-level
intervention strategy to ensure that the benefits of technology can be maximised without
compromising adolescents’ psychosocial well-being.

Background

Bullying in educational institutions has increasingly become a matter of public and scholarly
concern. The various forms of bullying that occur among school students are no longer limited
to aggressive acts or physical violence, but also include cyberbullying. In August 2025, the
Menteri Besar of Johor stated through his official social media platform that bullying in any
form, whether physical, emotional, or cyber-related, is an act of cruelty. Such behaviour can
damage students emotionally, weaken their motivation, and suppress their potential. In this
regard, the Johor State Government has expressed its commitment to strengthening anti-
bullying policies and prevention initiatives through strategic collaboration with schools,
relevant agencies, and the wider community.

In line with global educational developments, the Malaysian education system places strong
emphasis on the acquisition of 21st-century skills. This effort aims to prepare students to face
increasingly complex challenges. The Secondary School Standard Curriculum, known as
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Kurikulum Standard Sekolah Menengah (KSSM), was introduced by the Ministry of Education
Malaysia (MOE) to produce well-balanced students by emphasising thinking skills, life skills,
career readiness, and strong moral values. This initiative is expected to enhance student
achievement and develop holistic human capital, in alignment with the aspirations of the
Malaysia Education Blueprint 2013-2025 outlined by the MOE (Muhammad Hariz Muqri &
Che Mansor, 2022).

The integration of technology into school-based learning has brought many positive
developments. However, students’ exposure to the internet and social media platforms has also
contributed to various negative issues, including cyberbullying. Previous studies on
cyberbullying indicate that this issue does not only occur internationally, but is also increasingly
evident within Malaysia. For example, reports from the Malaysian Communications and
Multimedia Commission (MCMC) have highlighted a sharp increase in cyberbullying cases,
including several serious incidents associated with online harassment. As of 2024, MCMC had
received a substantial number of complaints related to online abuse. Since 2020, data showed
a total of 6,598 complaints involving online bullying and sexual harassment up to July 2024. In
addition, between 2016 and 2021, MCMC recorded 15,238 complaints related to online
harassment.

Problem Statement

Cyberbullying among adolescents has become an increasingly serious concern in Malaysia,
particularly with the rapid expansion of internet access, mobile devices, and social media use.
The National Health and Morbidity Survey 2022 reported that one in five adolescents had
bullied or harassed someone through the internet, mobile phones, or other electronic devices.
This finding indicates that cyberbullying is no longer an isolated behavioural issue, but a
growing digital safety concern among young people. However, understanding cyberbullying
only at a general level is insufficient for schools to plan effective prevention and intervention
strategies. Schools need more specific evidence about the forms of cyberbullying that are
actually occurring among students so that the responses developed are relevant to students’ real
online experiences.

Cyberbullying can occur in various forms, including insulting or offensive online messages,
spreading rumours or false information, sharing harmful images or videos, online harassment,
threats, impersonation, social exclusion, and other forms of harmful digital communication.
The viral nature of digital platforms makes these behaviours difficult to control, especially when
harmful content is widely shared within a short period. Since different forms of cyberbullying
may affect students in different ways, identifying the types of cyberbullying experienced by
students is important for helping schools develop more targeted and evidence-based
interventions.

Previous studies have shown that cyberbullying is influenced by several factors, including
victim-related factors, perpetrator-related factors, and the desire to gain attention or visibility
on social media platforms such as Instagram (Jasmyn Tan & Balaraman, 2023). The
unrestricted use of technology has also made cyberbullies more confident in emotionally
harming victims through negative and hurtful words. Such behaviour may cause serious
emotional and psychological distress among victims, particularly when the harassment is
repeated and occurs in public digital spaces (Muhamad Lugmanul Hakim et al., 2023). These
findings suggest that cyberbullying should not only be understood as a broad online risk, but
also as a set of specific behaviours that need to be identified clearly within the school context.
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In Malaysia, several recent studies have examined cyberbullying and adolescents’ online
behaviour. For example, Mapatan (2022) studied Form Two students in Lahad Datu, Sabah,
focusing on the frequency of internet use, purposes of internet access, and students’ experiences
of cyberbullying. Meanwhile, Stephanie Ann et al. (2024), in a study involving adolescents
aged 13 to 21 in Sarawak and Johor, found high levels of social media addiction and depressive
tendencies among adolescents who spent long hours on social media. Although these studies
provide useful evidence on adolescents’ online behaviour and cyberbullying-related risks, they
do not specifically provide detailed quantitative evidence on the types of cyberbullying
experienced by secondary school students in Johor Bahru.

Although cyberbullying has received increasing research attention, many previous studies
involving secondary school students have been qualitative in nature. These include studies by
Jasmyn Tan et al. (2023), Johnson et al. (2023) in Selangor, Yatiman et al. (2020) in Sarawak,
Fatim Alia (2022) in Penang, and Azianura Hani and Abdul Rahim (2022). While these studies
have contributed valuable insights into adolescents’ experiences of cyberbullying, qualitative
evidence alone may not provide schools with sufficient measurable information about which
forms of cyberbullying are most commonly experienced by students. Without such evidence,
school-based interventions may remain too general and may not directly address the actual
cyberbullying behaviours occurring among students.

To date, limited recent quantitative studies have focused specifically on the types and patterns
of cyberbullying experienced by secondary school students in Johor Bahru. This gap is
important because Johor Bahru is an urban and semi-urban district where students may have
high access to the internet, smartphones, and social media platforms, increasing their exposure
to online interaction and potential cyberbullying risks. Therefore, this study was conducted in
a selected secondary school in the district of Johor Bahru, Johor Darul Ta’zim. The school’s
location on the outskirts of an urban area provides a relevant context, as internet access in the
surrounding residential areas is relatively good. Based on this research gap, the objective of this
study is to identify the types of cyberbullying experienced by secondary school students. The
findings are expected to provide clearer quantitative evidence to help school administrators,
teachers, counsellors, and relevant stakeholders plan more targeted cyberbullying prevention
and intervention strategies.

Literature Review

Cyberbullying as Digital Aggression among Adolescents

Cyberbullying is widely recognised as a form of aggressive behaviour conducted through
digital communication platforms. The National Security Council of Malaysia defines
cyberbullying as repeated acts intended to frighten, embarrass, or provoke anger in another
person through communication technologies such as text messages, online chats, e-mails, social
networking sites, mobile phones, and online games. This definition indicates that cyberbullying
involves not only direct harassment, but also repeated and intentional digital actions that may
affect a person’s dignity, reputation, and emotional well-being.

Vaillancourt et al. (2017) further explained that cyberbullying may involve the use of
information and communication technology to embarrass, threaten, sexually harass, or exclude
individuals from social interaction. Similarly, Azianura Hani and Mohammad Rahim (2019)
described cyberbullying as harmful communication involving negative words, false
information, and the sharing of images or videos that can damage a person’s image or reputation.
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Taken together, these definitions show that cyberbullying is a multidimensional behaviour that
includes verbal attacks, reputational harm, social exclusion, impersonation, and the misuse of
private information.

In adolescent populations, cyberbullying requires specific attention because digital interaction
has become part of students’ daily social life. Unlike traditional bullying, cyberbullying is not
limited to the school compound or school hours. Harmful messages, images, rumours, or online
comments can be circulated repeatedly and viewed by a wider audience. The possibility of
anonymity may also increase the confidence of perpetrators because they can hide behind fake
accounts, anonymous profiles, or manipulated identities. Therefore, cyberbullying among
adolescents should be examined not only as a general online safety issue, but also as a school-
related psychosocial problem that may affect peer relationships, school climate, and students’
emotional adjustment.

Forms and Patterns of Cyberbullying Identified in Previous Studies

Previous literature has established that cyberbullying is not a single behaviour, but consists of
several identifiable forms. Sullivan (2011) classified cyberbullying into nine major types,
namely online harassment, peer cyberstalking, dissing, flaming, impersonation, creating fake
profiles, outing, trickery, and exclusion. This classification is useful because it separates
cyberbullying into direct forms, such as harassment and flaming, and indirect forms, such as
impersonation, trickery, outing, and exclusion. This distinction is important for school-based
intervention because each form may require a different response. For example, online
harassment may require monitoring and reporting procedures, whereas exclusion may require
peer-support and social belonging strategies.

The pattern emerging from previous studies suggests that adolescents may experience
cyberbullying through both visible and hidden forms. Visible forms include hurtful comments,
offensive messages, insults, threats, and public humiliation. Hidden or indirect forms include
spreading rumours, misusing private information, creating fake accounts, excluding peers from
online groups, or pretending to be another person online. Although indirect forms may appear
less aggressive than verbal attacks, they can still cause emotional harm because they affect
reputation, peer acceptance, and adolescents’ sense of belonging. Therefore, a literature review
on cyberbullying should not only define the concept, but should also compare how different
studies identify and emphasise different patterns of cyberbullying behaviour.

Local studies have contributed to the understanding of cyberbullying among Malaysian
adolescents, but their emphases differ. For instance, Mapatan (2022) focused on Form Two
students in Lahad Datu, Sabah, and reported that adolescents had experienced cyberbullying
while also spending approximately three to five hours per day online. This finding highlights
the relationship between online exposure and cyberbullying experience. Stephanie Ann et al.
(2024), in a study involving adolescents aged 13 to 21 in Sarawak and Johor, reported high
levels of social media addiction and depressive tendencies among adolescents who spent long
hours on social media. While this study is relevant to the psychological risks associated with
online behaviour, it does not directly classify the specific types of cyberbullying experienced
by secondary school students.

Other local studies, including those by Jasmyn Tan et al. (2023), Johnson et al. (2023), Yatiman
et al. (2020), Fatim Alia (2022), and Azianura Hani and Abdul Rahim (2022), provide useful
qualitative insights into adolescents’ cyberbullying experiences, motives, meanings, and
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consequences. These studies are valuable because they explain how cyberbullying occurs in
students’ real social contexts. However, because many of these studies are qualitative or
conceptually focused, they offer limited measurable evidence about which forms of
cyberbullying are more common among secondary school students. This creates a
methodological gap because schools require numerical and type-specific evidence to identify

the most frequent forms of cyberbullying and to prioritise appropriate intervention strategies.

Analytical Comparison of Selected Local Studies

Study Context / Focus Main. -ﬁnding or | Limitation / gap for the
contribution current study

Mapatan Form Two students in | Showed that adolescents | Useful for understanding

(2022) Lahad Datu, Sabah; |had experienced | exposure, but less

internet use and | cyberbullying and spent | specific in identifying

cyberbullying about three to five hours | and comparing detailed

experience. online daily. cyberbullying forms in

Johor Bahru.

Stephanie Ann
et al. (2024)

Adolescents aged 13
to 21 in Sarawak and
Johor; social media
addiction and

Reported high social
media addiction and
depressive  tendencies
among adolescents with

Relevant to online risk
and well-being, but does
not directly provide
school-level evidence on

and adolescent well-
being.

effects of online

appearance-based

depressive long social media use. | types of cyberbullying
tendencies. among secondary
students.
Jasmyn Tan et | Adolescent Explained factors such | Useful for explaining
al. (2023) cyberbullying  and | as victim-related issues, | causes and motives, but
social media-related | perpetrator-related less focused on
factors. issues, and the desire for | measurable patterns of
online  attention  or | cyberbullying types.
visibility.
Johnson et al. | Cyberbullying- Highlighted Important for
(2023) related body shaming | psychological and social | understanding one

specific form, but the
present study needs to

criticism. examine cyberbullying
more generally across
multiple forms.

Yatiman et al. |Local qualitative or | Provided contextual | Do  not  sufficiently
(2020), Fatim | conceptually oriented | understanding of | provide recent
Alia  (2022), | studies on | adolescents’ quantitative comparison
and Azianura | cyberbullying among | experiences, meanings, | of cyberbullying types
Hani & Abdul | adolescents. and consequences of [ among secondary school

Rahim (2022) cyberbullying. students in Johor Bahru.
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Contradictions and Gaps in Existing Literature
Although existing studies agree that cyberbullying is harmful, several inconsistencies remain
in the literature. First, studies differ in how they conceptualise cyberbullying. Some studies
emphasise online exposure, social media addiction, and frequency of internet use, while others
focus on emotional harm, body shaming, anonymity, or peer relationship problems. This shows
that cyberbullying is studied from multiple perspectives, but the specific behavioural forms are
not always examined systematically.

Second, the literature shows a gap between conceptual classification and empirical
measurement. The classification by Sullivan (2011) identifies several types of cyberbullying,
but local studies do not always measure these types quantitatively among school students. As a
result, the literature can explain what cyberbullying means, but it provides less evidence on
which forms are most commonly experienced in specific school contexts. This is a critical
limitation because schools need evidence that is practical, measurable, and directly connected
to students’ actual experiences.

Third, there is a contextual gap in relation to Johor Bahru. Although some Malaysian studies
have examined cyberbullying in states such as Sabah, Sarawak, Selangor, and Penang, recent
quantitative evidence focusing specifically on secondary school students in Johor Bahru
remains limited. This matters because Johor Bahru is an urban and semi-urban district where
students may have high access to smartphones, internet services, online games, and social media
platforms. The pattern of cyberbullying in this context may therefore differ from other locations
due to differences in digital exposure, peer networks, and school environment.

Need for the Current Study

Based on the reviewed literature, the current study is needed for four reasons. First, although
previous studies have discussed cyberbullying among Malaysian adolescents, many have
focused on general experiences, causes, or psychological effects rather than identifying specific
cyberbullying forms. Second, qualitative studies provide rich descriptions but do not
sufficiently show measurable patterns that schools can use to design targeted interventions.
Third, the available quantitative evidence remains limited in explaining which types of
cyberbullying are experienced by secondary school students in Johor Bahru. Fourth, without
type-specific evidence, school interventions may remain too general and may not directly
address the actual behaviours faced by students.

Therefore, this study seeks to identify the types of cyberbullying experienced by secondary
school students in Johor Bahru. By focusing on specific cyberbullying forms, the study is
expected to provide clearer empirical evidence for school administrators, teachers, counsellors,
parents, and educational authorities. Such evidence can support the development of more
targeted prevention and intervention strategies that respond to the actual cyberbullying patterns
occurring among students.

Research Methodology

Research Design
This study employed a cross-sectional descriptive survey design using a quantitative approach.
The design was considered appropriate because the study aimed to identify and describe the
types of cyberbullying reported by secondary school students at a single point in time. The
study did not aim to test causal relationships or evaluate the effectiveness of an intervention.
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Instead, it sought to provide descriptive school-based evidence on the occurrence of
cyberbullying behaviours among adolescents.

Research Setting and School Selection

The study was conducted in one secondary school located in Johor Bahru, Johor Darul Ta’zim.
The school was selected purposively based on its location, student enrolment, and multi-ethnic
student composition. These characteristics were considered relevant because they provided a
suitable school-based context for exploring cyberbullying experiences among adolescents from
diverse backgrounds. However, the selected school was not intended to represent all secondary
schools in Johor Bahru. Therefore, the findings should be interpreted as descriptive insights
from the selected school context rather than as generalisable evidence for the whole Johor Bahru
district.

Research Sample and Sampling Procedure
The respondents consisted of Form Four and Form Five students from the selected secondary
school. A total of 299 students participated in the study, comprising 185 female students and
114 male students. In terms of school level, 141 respondents were Form Four students, while
158 respondents were Form Five students.

The sampling procedure involved purposive selection of the school and census-based inclusion
of the eligible student group within the selected school. Specifically, all Form Four and Form
Five students who attended the school programme and completed the questionnaire were
included in the study. Therefore, although the study used quantitative survey data, the sample
should be understood as a school-based sample rather than a random sample representing all
secondary school students in Johor Bahru.

Research Instrument
Data were collected using a brief questionnaire prepared by the researchers for descriptive
screening purposes during a school programme. The questionnaire consisted of two main
sections. Section A collected demographic information, including gender and age or school
level. Section B measured the types of cyberbullying experienced by students. The
cyberbullying section consisted of nine categorical items adapted from Sullivan’s (2010)
classification of cyberbullying types.

The nine types of cyberbullying included in the questionnaire were online harassment, peer
cyberstalking, dissing, flaming, impersonation, fake profile, outing, trickery, and exclusion.
These categories were selected because they represent different forms of cyberbullying,
including direct verbal attacks, repeated online monitoring, reputational harm, identity misuse,
disclosure of private information, deception, and social exclusion. The use of these categories
allowed the researchers to identify which forms of cyberbullying were reported by the students
rather than treating cyberbullying as a single general behaviour.

The response scale for the cyberbullying items was nominal. Students were required to indicate
the type or types of cyberbullying they had experienced based on the categories provided in the
questionnaire. As the responses were categorical, the data were analysed descriptively using
frequencies and percentages. This response format was suitable for identifying the distribution
of cyberbullying types among the respondents.
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Content Validity and Reliability Considerations
No formal content validity procedure, such as expert review or content validity index analysis,
was conducted for the questionnaire. In addition, no reliability analysis, such as Cronbach’s
alpha, was performed. This is because the questionnaire was not developed as a full
psychometric scale, but was used as a brief descriptive checklist administered during a school
programme or talk. The cyberbullying categories were derived from Sullivan’s (2011) typology
and were used to classify students’ reported experiences according to type.

Given this limitation, the findings should be interpreted as descriptive self-reported evidence
rather than results produced by a formally validated instrument. The absence of formal content
validation and reliability testing is acknowledged as a methodological limitation of the study.
Future research should strengthen the instrument through expert validation, pilot testing, and
reliability analysis before applying it to a larger and more representative sample.

Data Collection Procedure

The questionnaire was administered during a school programme conducted with the
involvement of the school guidance and counselling teacher. The questionnaire forms were
distributed to the students, and the students were required to answer the items based on their
own experiences. The completed questionnaires were then collected and used for descriptive
analysis. The administration of the questionnaire within the school programme enabled the
researchers to obtain preliminary evidence on cyberbullying experiences among the
participating students.

Data Analysis
The data were analysed using descriptive statistics. Demographic data were summarised using
frequencies and percentages according to gender and school level. The types of cyberbullying
experienced by students were also analysed using frequencies and percentages because the data
were nominal in nature. The analysis focused on identifying the most frequently reported types
of cyberbullying among the respondents. No inferential claims were made regarding the wider
Johor Bahru student population because the study was limited to one selected school.

Findings and Discussion

Research Findings
This section presents the descriptive findings of the study. The analysis focuses on the
distribution of respondents according to gender, form level, and the types of cyberbullying
experienced by the students. The findings are reported using frequency and percentage values.

Respondents’ Profile by Gender
Table 1 presents the frequency and percentage distribution of respondents according to gender.
A total of 299 secondary school students participated in this study. Of this number, 114
respondents were male students representing 37.9%, while 185 respondents were female
students representing 62.1% of the total sample.

Table 1: Frequency and Percentage Distribution of Respondents by Gender
No Gender Frequency (N) Percentage (%)

1 Male 114 379
Female 185 62.1
Total 299 100
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The findings show that female students formed the majority of the respondents in this study.
This indicates that the sample was slightly imbalanced in terms of gender distribution, with a
higher representation of female students compared to male students.

Respondents’ Profile by Age
Table 2 shows the frequency and percentage distribution of respondents according to form level.
The study involved students from Form Four and Form Five. A total of 141 respondents were
Form Four students, representing 47.2%, while 158 respondents were Form Five students,
representing 52.8% of the total sample.

Table 2: Frequency and Percentage Distribution of Respondents by Age
No Age Frequency (N) Percentage (%)

1 16 141 47.2
17 158 52.8
Total 299 100

The findings indicate that the number of 17 years old students was slightly higher than 16 years
old students. However, the distribution between both groups was relatively balanced, allowing
the study to capture cyberbullying experiences among upper secondary school students.

Types of Cyberbullying Experienced by Students
Table 3 presents the frequency and percentage distribution of the types of cyberbullying
experienced by the respondents. Overall, the findings show that students had experienced
various forms of cyberbullying. The highest reported type of cyberbullying was dissing, which
involved mocking, insulting, or spreading false information. A total of 195 respondents, or
65.2%, reported experiencing this form of cyberbullying.

The second highest type was trickery, reported by 95 respondents or 31.8%, followed by online
harassment, reported by 91 respondents or 30.4%. Meanwhile, flaming was reported by 71
respondents or 23.7%, while creating fake profiles was reported by 55 respondents or 18.4%.
Other forms of cyberbullying reported by respondents included outing, involving 50
respondents or 16.7%, followed by impersonation and exclusion, each reported by 47
respondents or 15.7%. The least reported type of cyberbullying was peer cyberstalking,
involving 39 respondents or 13.0%.

Table 3: Frequency and percentage distribution of the types of cyberbullying
experienced by the respondents

No. Types of Cyberbullying Frequency (N) Percentage (%)
1 Online Harassment 91 304
2 Peer Cyberstalking 39 13.0
3 Dissing 195 65.2
4 Flaming 71 23.7
5 Impersonation 47 15.7
6 Creating Fake Profiles 55 18.4
7 Outing 50 16.7
8 Trickery 95 31.8
9 Exclusion 47 15.7

Note. Percentages may exceed 100% in total because respondents may have experienced more than one type of
cyberbullying.
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Discussion

The findings indicate that dissing was the most commonly experienced form of cyberbullying
among the respondents. This suggests that many students had been exposed to behaviours such
as being mocked, insulted, humiliated, or having false information spread about them through
online platforms. This pattern reflects the nature of adolescent online interaction, where
negative comments, rumours, and public humiliation can spread quickly through social media,
messaging applications, and other digital spaces.

The high percentage of dissing is consistent with previous findings by Che Hasniza et al. (2018),
who reported that cyberbullying victims often received negative comments on social media,
including name-calling, insults involving family members, body shaming, and other
humiliating remarks. This shows that verbal and reputational forms of cyberbullying remain
common among adolescents, particularly because such behaviours can be easily carried out
through online communication.

The findings also show that trickery and online harassment were among the more frequently
reported types of cyberbullying. Trickery involves deceiving victims into sharing personal
information, which may later be misused to embarrass or harm them. Online harassment, on the
other hand, involves repeated offensive or hurtful messages sent through digital platforms.
These findings suggest that cyberbullying among students does not only occur through public
insults, but also through manipulation, repeated disturbance, and the misuse of personal
information.

Although peer cyberstalking recorded the lowest percentage, it remains an important concern.
Even though fewer students reported this experience, cyberstalking can still have serious
emotional and psychological effects because it involves persistent monitoring, intimidation, or
threats. Therefore, lower frequency does not necessarily mean lower seriousness.

Overall, the findings show that cyberbullying among secondary school students occurs in
various forms, ranging from direct verbal attacks to more hidden forms such as trickery,
impersonation, fake profiles, outing, and exclusion. These findings highlight the need for
school-based awareness, prevention, and intervention programmes that help students recognise
different types of cyberbullying and understand their impact on victims’ emotional and
psychological well-being.

Conclusion

This study contributes meaningfully to a clearer understanding of the types of cyberbullying
experienced by adolescents, particularly within the context of Johor. The findings indicate that
cyberbullying among secondary school students occurs in various forms, including dissing,
trickery, online harassment, flaming, creating fake profiles, outing, impersonation, exclusion,
and peer cyberstalking. These findings suggest that cyberbullying is not limited to direct verbal
attacks, but also involves hidden, manipulative, and socially damaging behaviours that may
affect students’ emotional well-being, peer relationships, and school adjustment.

The findings also highlight the need for a more structured and targeted intervention, particularly
through the development of a group guidance module that can serve as a practical guide for
guidance and counselling teachers in addressing cyberbullying issues at school. Such a module
should not only focus on awareness of cyberbullying, but also include elements of digital ethics,
emotional regulation, responsible online communication, coping strategies for victims,
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empathy development, bystander responsibility, and appropriate reporting procedures. This is
important to ensure that students are equipped with the knowledge and skills to protect
themselves and others in digital spaces.

To date, the researchers have not identified a specific intervention module developed in Johor
that focuses directly on cyberbullying, either for cyberbullies or cyberbullying victims.
Therefore, the development of a specific intervention module is considered important to prevent
cyberbullying from becoming more serious in schools. This is in line with Safiek (2021), who
suggested that intervention programmes should be specifically developed, particularly by
school counsellors, to reduce cyberbullying behaviour among adolescents.

The role of school counsellors is also crucial in managing bullying issues, including
cyberbullying. Through counselling sessions, the application of counselling theories, and the
use of appropriate techniques, guidance and counselling teachers can strengthen their
professional competence in helping students deal with cyberbullying-related problems (Sharah
Shahaziqah & Norazani, 2024). In this context, the researchers suggest that Choice Theory
Reality Therapy (CTRT) is one of the suitable counselling approaches to be applied in
cyberbullying intervention. This is because CTRT is practical, structured, and action-oriented.
Its WDEP technique, which focuses on exploring students’ wants, current doing, self-evaluation,
and future planning, may help students reflect on their online behaviour, understand the
consequences of their actions, and plan healthier digital interactions.

Furthermore, the findings of this study may provide useful input for relevant stakeholders,
particularly the Johor State Education Department and the Ministry of Education Malaysia, in
formulating more effective prevention strategies to address bullying in schools. At the school
level, the findings may assist administrators, teachers, counsellors, parents, and students in
recognising the different forms of cyberbullying and responding to them more systematically.
Prevention efforts should also involve collaboration between schools, families, communities,
and relevant agencies so that cyberbullying can be addressed through a more integrated and
sustainable approach.

Future studies are recommended to involve a wider sample across other districts in Johor to
provide a more comprehensive picture of cyberbullying among secondary school students.
Further research may also examine the psychological effects of cyberbullying, the role of peer
influence, students’ coping strategies, and the effectiveness of school-based intervention
modules. Overall, this study emphasises that cyberbullying requires serious attention, not only
as a disciplinary issue, but also as a psychosocial concern that can affect adolescents’ well-
being, safety, and development in the digital era.

Acknowledgements

We would like to express our sincere appreciation to Universiti Teknologi Malaysia (UTM) for
the academic and institutional support provided throughout this study. The authors also
gratefully acknowledge the Ministry of Education Malaysia for the scholarship support awarded
to the first author, which has contributed significantly to the completion of this research. Our
sincere appreciation to the students for the cooperation given. This work was supported/funded
by University Teknologi Malaysia under UTM Fundamental Research Grant (UTMFR)
(Q.J130000.3853.23H56).

Copyright © Academic Inspired Network 531 @@ This work is licensed under
- All rights reserved CCBY 4.0


https://creativecommons.org/licenses/by/4.0/?ref=chooser-v1

Volume: 11 Issues: 83 [June, 2026] pp. 520 - 533

Journal of Islamic, Social, Economics and Development (JISED)
eISSN: 0128-1755

Journal website: academicinspired.com/jised

NS DOI: 10.55573/JISED.118342

NETWORK

References

Abdullah, S. S., & Ahmad, N. (2024). Pendekatan kaunselor dalam mengendalikan tingkah

laku buli dalam kalangan pelajar sekolah menengah di Negeri Sembilan. Jurnal Pendidikan
Bitara UPSI, 17, 43-57.

Anderson, J., Bresnahan, M., & Musatics, C. (2014). Combating weight-based cyberbullying
on Facebook with the dissenter effect. Cyberpsychology, Behavior, and Social Networking,
17(5), 281-286. https://doi.org/10.1089/cyber.2013.0370

Che Noh, C. H., Ibrahim, Y., & Yusooff, F. (2018). Meneroka ciri dan faktor buli siber dalam
kalangan remaja di Malaysia. Penerbit UMT. eISBN 978-967-2134-51-0

Fuad, N. S., & Mohd Yusof, A. R. (2022). Memahami jenayah siber dan keselamatan siber di
Malaysia: Suatu pemerhatian terhadap pandangan sarjana dan intelektual. Asian Journal of
Environment, History and Heritage, 6(1), 11-26.

Ghazi, 0. H (2025,  August  22). Johor  Safe  Zone.  Facebook.
https://www.facebook.com/share/p/174QjkDDba/

Hakim, M. L., Zulaikha, D. R. L., Sahira, N. A., Najwa, W. N., Yusrin, F., & Hafizudin, M. N.
(2023). Kesan buli siber terhadap psikologi individu: Kajian kes mahasiswa UTHM.
Human Sustainability Procedia, 3(1), 85-96.

Hamizi, M. A. F. (2023). Penggunaan media sosial sebagai media baharu dan impaknya
terhadap masyarakat Malaysia. Perspektif: Jurnal Sains Sosial dan Kemanusiaan, 15(3),
24-37. https://doi.org/10.37134/perspektif.vol15.sp.3.2023

Hassan, N., & Isa, N. (2024). Pengalaman buli siber dan isu kesihatan mental dalam kalangan
pelajar universiti. e-BANGI, 21(1), 388-399.

Johnson, N., Saim, N. J., Sarnon, N., Mansor, N. H., & Jodi, K. H. M. (2023). Penerokaan
pengalaman mangsa sindir badan dalam kalangan remaja di Selangor. e-BANGI, 20(1),
419-433.

Karsodikromo, Y., Husin, M. R., Razali, A. R., & Hamzah, H. (2020). Buli siber dalam kalangan
murid sekolah menengah di daerah Samarahan, Sarawak. Jurnal Pendidikan Bitara UPSI,
13(2), 38-47.

Kementerian Penerangan Malaysia. (2024, November 1). MCMC terima 8,339 laporan dan
aduan berkaitan buli siber atau 27 kes sehari bagi tempoh Januari hingga 1 November 2024.
https://www.penerangan.gov.my/mcme-terima-8339-laporan-dan-aduan-berkiatan-buli-
siber-atau-27-kes-sehari-bagi-tempoh-januari-hingga-1-november-2024

Malaysia, Ministry of Education. (2013). Pelan Pembangunan Pendidikan Malaysia 2013-2025
(pendidikan prasekolah hingga lepas menengah). Kementerian Pendidikan Malaysia.

Mokhlis, S. (2019). Buli siber dalam kalangan pelajar sekolah menengah: Satu penerokaan awal.
Jurnal Dunia Pendidikan, 1(2), 7-18. https://doi.org/10.xxxx/jdp.v112.2019 [Sila semak
DOI sebenar]

Mokhtar, M. M., & Hassan, H. (2021). Pengaruh faktor persepsi negatif dan budaya tular
terhadap buli siber di media sosial dalam kalangan pelajar dan golongan muda.
International Journal of Humanities, Technology and Civilization, 11(1), 16-36.

Noor, F. A. M. (2024). Buli siber dalam kalangan pelajar perempuan sekolah menengah di Pulau
Pinang.

Saidin, N. F., Bukhari, N. A. M., & Yue, W. S. (2023). Penggunaan teknologi multimedia
terhadap keberkesanan pengajaran dan pembelajaran dalam sistem pendidikan di Malaysia.
Journal of Issues in Education, 46, 44-57.

Sudin, M., Saper, M. N., & Che Rozubi, N. S. (2022). Kajian tinjauan buli siber dalam kalangan
remaja Tingkatan Dua di daerah Lahad Datu, Sabah. Malaysian Journal of Social Sciences
and Humanities, 7(8), 1-13. https://doi.org/10.47405/mjssh.v7i8.xxx [Sila semak DOI
sebenar]

Copyright © Academic Inspired Network 532 @@ This work is licensed under
- All rights reserved CCBY 4.0


https://creativecommons.org/licenses/by/4.0/?ref=chooser-v1

Sulaiman, N., & Mahfar, M. (2024). Cyberbullying and its relationship to mental health issues
among adolescents. International Journal of Academic Research in Progressive Education
and Development, 13(4). E-ISSN: 2226-6348.

Sullivan, K. (2010). The anti-bullying handbook (2nd ed.). Sage Publications.

Tan, J. Y., & Balaraman, R. A. (2023). Instagram dan buli siber dalam kalangan remaja di
Malaysia. Jurnal Pengajian Media Malaysia, 25(1), 35-47.

Vaillancourt, T., Faris, R., & Mishna, F. (2017). Cyberbullying in children and youth:
Implications for health and clinical practice. Canadian Journal of Psychiatry, 62(6), 368—
373. https://doi.org/10.1177/0706743716684791

Copyright © Academic Inspired Network 533 @@ This work is licensed under
- All rights reserved CCBY 4.0


https://creativecommons.org/licenses/by/4.0/?ref=chooser-v1

