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Abstract: Islamic Studies education in Nigerian universities plays a crucial role in promoting
cultural and religious understanding. This study explores the transformative potential of digital
innovations in Islamic Studies education, aiming to revolutionize teaching and learning
processes. The limited adoption of technological tools in the Islamic studies profession became
evident during the COVID-19 pandemic, which necessitated a shift to virtual learning globally.
To comprehensively assess the impact, this research employs a mixed-mode approach,
combining interviews, online surveys, and observations, alongside thematic analysis, and the
simple percentage method for data presentation and analysis. The quantitative data was
collected from 126 participants across 30 different universities in Nigeria. The findings reveal
a diverse range of digital tools, from immersive e-learning platforms to virtual simulations,
suitable for integration into Islamic Studies education. Both educators and students stand to
benefit from heightened engagement, learning flexibility, and increased resource accessibility.
However, challenges, such as infrastructural constraints and cultural sensitivities, persist and
require strategic mitigation. Successful integration necessitates adapting digital tools to the
specific context of Nigerian Islamic Studies education. This research contributes to promoting
digital innovations in Islamic Studies education in Nigerian universities, offering valuable
insights for educators, policymakers, and stakeholders. Recommendations emphasize investing
in digital infrastructure, providing comprehensive training for educators and students, and
fostering a culture of innovation in teaching and learning. Overall, this study serves as a call
to action and guide for the effective utilization of digital tools, enhancing the educational
terrain in Islamic Studies.
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Introduction

Islamic Studies education in Nigerian universities stands at the intersection of cultural
preservation and religious understanding, playing a pivotal role in shaping the intellectual arena
of the nation. As the world undergoes rapid digital transformation, the integration of
technological innovations becomes imperative to ensure the continued relevance and
effectiveness of education. This study embarks on a journey to explore the transformative
potential of digital innovations in the realm of Islamic Studies education, with a focused aim of
revolutionizing teaching and learning processes within Nigerian universities.

The imperative for this exploration became glaringly apparent during the unprecedented
disruptions caused by the COVID-19 pandemic. The global shift towards virtual learning
underscored the necessity for the Islamic Studies profession to adapt swiftly to the digital age.
This study seeks to comprehensively assess the impact of digital innovations on Islamic Studies
education, utilizing a mixed-mode research approach. By combining interviews, online surveys,
and observations, alongside employing thematic analysis and the simple percentage method for
data presentation and analysis, the research aims to provide a nuanced understanding of the
current landscape and the potential for digital integration. The findings of this research uncover
a diverse array of digital tools that hold promise for enhancing Islamic Studies education. From
immersive e-learning platforms to virtual simulations, these tools offer opportunities for
educators and students alike to experience heightened engagement, increased learning
flexibility, and enhanced resource accessibility. However, amidst the promise of digital
integration, challenges emerge in the form of infrastructural constraints and cultural
sensitivities. These challenges demand strategic mitigation to ensure the successful adoption of
digital tools in the specific context of Nigerian Islamic Studies education.

This study not only identifies the potential of digital innovations but also addresses the specific
needs and challenges within the Nigerian context. The ultimate goal is to contribute to the
promotion of digital innovations in Islamic Studies education within Nigerian universities.
Valuable insights derived from this research are intended to serve as a guide for educators,
policymakers, and stakeholders alike, fostering an environment conducive to effective digital
integration. Recommendations put forth in this study advocate for strategic investments in
digital infrastructure, comprehensive training programs for both educators and students, and the
cultivation of a culture of innovation in teaching and learning. As a step to boaster efficiency,
this research strives to propel the effective utilization of digital tools, thereby enhancing the
educational purview in Islamic Studies and setting a precedent for innovation in the broader
academic sphere.

Purpose Statement
This research aims to critically examine and address the pervasive challenges hindering the
integration of digital innovations in education in Nigerian universities, specifically in Islamic
Studies. By unbundling the complexities of insufficient ICT infrastructure, irregular power
supply, some lecturers' apathy and students' resistance to online learning, among others, the
study aims to offer practical solutions tailored to the unique needs of Islamic studies. The
overarching goal is to revolutionize teaching and learning practices within this discipline,
bridging the digital divide, and unlocking the transformative potential of digital innovations.
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Through a focused exploration of the Islamization and relevantization of disciplines and
underutilization of e-learning facilities, the research seeks to inform strategic interventions that
empower educators, students, administrators, and policymakers. Ultimately, this research
aspires to catalyze a paradigm shift, fostering an environment where Islamic education thrives
at the intersection of tradition and technology, eventually shaping a future of enriched learning
experiences, empowered students, and more efficient workforce.

Literature Review

The topography of Islamic studies education in Nigerian universities is undergoing a
transformative phase, with digital innovations poised to revolutionize teaching and learning
methodologies. A comprehensive exploration of the existing literature reveals a rich fabric of
research endeavors addressing various facets of this transformation. Aliyu and Sani (2015)
revealed how advancements in technology significantly transformed access to Islamic
literature, particularly with the advent of sophisticated software packages that provide easy
access to religious texts such as Tafsir books like Ibn Kathir, kutub al-sitta (including Sahih al-
Bukhari and Sahih Muslim), and commentaries by scholars like Abdullahi Yusuf Ali and Mufti
Muhammad Taqi-ud-Din Al-Hilali. In comparison, Ajise and Fagbola (2013) highlight the high
awareness and utilization of Web 2.0 tools, such as Facebook, LinkedIn, and wikis, among
lecturers in Nigerian universities. However, their study reveals a gap in understanding the
application of these tools in Islamic studies education. The contrast between these two studies
is evident: while Aliyu and Sani (2015) focus on the impact of software for accessing texts,
Ajise and Fagbola (2013) point out the challenges of applying these technologies effectively in
teaching Islamic studies.

Additionally, extensive Islamic libraries, including Maktaba Shamila and Maktaba al-Ilmiyya,
have made voluminous literature across Islamic disciplines easily accessible. The integration
of mobile technology, particularly through Android devices, has further expanded the reach of
religious materials. This mobile access contrasts with the findings of Nweze (2010), who
discusses the broader impact of Information and Communication Technology (ICT) on
Nigerian universities, emphasizing its transformative effects across disciplines. While Nweze’s
work provides a general overview of ICT's impact on education, there is a need for targeted
research within Islamic studies to explore the unique challenges and opportunities posed by
ICT in this field.

The utilization of multimedia in teaching Islamic studies, as explored by Busari (2018), presents
both benefits and challenges. This aligns with Akinola’s (1989) discussion of new technologies,
such as computers, enhancing teaching and learning in Nigerian universities. However, Busari
(2018) focuses specifically on the challenges of integrating these tools within Islamic studies
education, an issue that Akinola (1989) does not fully address. While both studies acknowledge
the role of technology, Busari (2018) emphasizes the practical difficulties in adapting these
technologies to Islamic pedagogy, whereas Akinola (1989) is more optimistic about their
potential in broader educational contexts.

Abdulhamid (2017) and Agbabiaka-Mustapha and Adebola (2018) advocate for curriculum
reform in Islamic studies education, recognizing the need for innovation to meet the demands
of a digital age. However, a deeper critical examination of the current Islamic studies
curriculum in Nigerian universities is required to identify specific areas for improvement. The
study by Rufai (2021), which compares the teacher preparation models at [IUM and the
University of Lagos, similarly identifies areas for potential enrichment but does not explore
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how digital innovations can complement these models. This gap contrasts with the call for
curriculum reform from Abdulhamid (2017) and Agbabiaka-Mustapha and Adebola (2018),
which includes a more comprehensive vision for curriculum adaptation in the face of
technological advancements.

Ali (2018) draws attention to the inadequate availability of ICT resources in Northern Nigerian
Colleges of Education for teaching Islamic studies, while Falola et al. (2022) emphasize the
importance of e-learning platforms for faculty engagement in Nigerian universities. The
difference here lies in the focus: Ali (2018) underscores infrastructure issues, while Falola et
al. (2022) explore the effectiveness of e-learning tools in faculty involvement. These two
perspectives highlight different dimensions of the same issue: Ali (2018) looks at the scarcity
of resources, while Falola et al. (2022) look at the underutilization of available tools.

Another significant issue highlighted by Egielewa et al. (2021) is the resistance of Nigerian
students to online learning, particularly during the COVID-19 pandemic. Their findings
contrast with the study by Usoro and Akuchie (2012), which found that e-learning facilities in
Nigerian universities are underutilized. While Egielewa et al. (2021) focus on student
resistance, Usoro and Akuchie (2012) point to institutional factors that limit the potential of e-
learning tools. Both studies highlight barriers to digital learning, but Egielewa et al. (2021)
place emphasis on the student experience, while Usoro and Akuchie (2012) examine
institutional challenges.

The research by Gani and Magoi (2014) on the emergence of digital libraries in Northwest
Nigerian universities highlights challenges in fully utilizing these libraries. This finding
correlates with Tatnall’s (2012) study on ICT literacy challenges among undergraduates, which
underscores the infrastructural deficits and limited access to ICT resources. However, while
Tatnall (2012) points out the general ICT issues affecting all disciplines, Gani and Magoi (2014)
focus specifically on the challenges faced by digital libraries in Islamic studies, suggesting that
more research is needed to address discipline-specific concerns.

In summary, the literature presents a diverse range of perspectives on the digital transformation
of Islamic studies education in Nigerian universities. While studies like those of Aliyu and Sani
(2015) and Ajise and Fagbola (2013) explore the promise of digital tools, others, such as Busari
(2018) and Akinola (1989), highlight the practical challenges of integrating these tools into
Islamic pedagogy. There is a noticeable gap in the literature regarding the specific integration
of digital technologies in Islamic studies curricula, as seen in studies like Nweze (2010) and
Rufai (2021). Addressing these gaps is essential for enhancing the effectiveness of digital
transformation in Islamic studies education, offering valuable insights for future research and
policy development in this domain.

Methodology

This research employs a mixed-method approach, skillfully integrating both qualitative and
quantitative methodologies to explore the challenges and opportunities associated with
incorporating digital innovations into Islamic Studies education in Nigerian universities.

Participant Selection Criteria
The participants for this study were selected using a convenient sampling technique, with a
focus on engaging individuals from key stakeholder groups within Nigerian universities. These
groups include:
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i.  Academicians who teach or research within the domain of Islamic Studies.
ii. ~ Students enrolled in Islamic Studies programs at various universities.
ii. ~ Technology experts who provide digital solutions or expertise in educational
technology.
iv.  Administrators involved in the planning or decision-making processes related to
curriculum design and technology integration in Islamic Studies education.

The selection of these participants was based on their direct involvement or expertise in the
digital transformation of Islamic Studies education. Participants were invited to take part
through social media platforms and direct communication within the researchers' professional
networks.

Research Instruments
The following research instruments were employed to collect data:

i.  Structured Interviews: Conducted with academicians, administrators, and technology
experts to gain in-depth qualitative insights into their perspectives on the integration of
digital technologies into Islamic Studies education.

ii. Google Forms Questionnaire: Distributed via social media platforms to gather
quantitative data from students and academicians. This instrument contained both
closed-ended and open-ended questions to capture a broad range of responses.

ii.  Library Resources & Observations: Supplementary information was gathered
through an analysis of existing literature and the researchers' direct observations of
digital tools and practices within Nigerian universities.

The sample size for this study was 126 respondents, representing a moderate sample drawn
from the selected groups. Ethical considerations, such as participant confidentiality and

informed consent, were strictly adhered to throughout the data collection process.

Summary of Research Instruments and Sample

Instrument Purpose Participants Sample Size
Structured To gather in-depth qualitative | Academicians, 10-15 per
Interviews insights from key stakeholders | administrators, group
technology experts

Google Forms | To collect quantitative data on | Students, 100-120
Questionnaire the challenges and | Academicians

opportunities of  digital

integration
Library Resources | To supplement data with | Researchers N/A
& Observations secondary information and

first-hand observations

Data Analysis

The qualitative data collected from interviews and observations were analyzed using thematic
analysis, allowing for the identification of key themes, patterns, and insights. The quantitative
data obtained from the Google Forms questionnaire were subjected to descriptive statistics to
provide an overview of the respondents' views and experiences.
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By integrating qualitative and quantitative datasets, this mixed-methods approach provides a
comprehensive understanding of the challenges and opportunities associated with digital
innovation in Islamic Studies education. The combination of primary and secondary data
ensures a robust foundation for drawing conclusions and making recommendations to transform
the teaching and learning of Islamic Studies in Nigerian universities.

Data Presentation, Analysis and Discussion of findings
As outlined in the methodology, quantitative data for this research were collected from a diverse
group of 126 respondents, including males and females across academia, students, and
administrators at different levels within the Nigerian university sector. The participants were
drawn from 30 different universities where Islamic studies is part of the curriculum. The
subsequent sections provide both graphic and discursive analyses of the information derived
from their responses to various questions.

What is your current role in the field of
Islamic Studies education?

10

60

56

Administrators Educators Students

Figure 1

As indicated in the chart above figure 1, most participants in the survey identified themselves
as students, comprising 60 out of the total respondents. This suggests a significant presence of
individuals currently engaged in formal education at both undergraduate and postgraduate
levels within the domain of Islamic Studies. The insights gathered from this group could
provide valuable perspectives on the student experience, educational needs, and potential areas
for improvement in Islamic Studies programs. Another crucial group is that of educators which
represents a substantial portion of the surveyed population, with 56 participants indicating this
role. This group includes teachers, professors, and instructors involved in the delivery of Islamic
Studies education. Analyzing the responses from educators yield insights into teaching
methodologies, curriculum design, and the challenges faced in educating students within the
field. A yet, smaller but noteworthy number of respondents, totaling 10, identified themselves
as administrators. This category includes individuals responsible for managing educational
institutions or overseeing educational programs in the field of Islamic Studies. The perspectives
of this cohort provide insights into the organizational aspects of Islamic education and the
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strategic decisions involved in shaping educational institutions. With this group, any move to
realize positive change and to drive the proposed revolutionization would be facilitated.

What is the level of your experience with digital tools?

70
60
50
40
30
20
10
0 4
Advanced Intermediate Beginner Not at all
Figure 2

As shown above figure 2, a significant number of the respondents identified themselves as
beginners, with a count of 28 individuals. This suggests that a considerable portion of the
participants is at an introductory level when it comes to using digital tools. Analyzing this
group's responses provides a clue into the specific challenges faced by beginners and the types
of support or training they require to gauge and upgrade their digital literacy and expertise.
Notably also, the intermediate level is the most frequently reported experience level among the
participants, with 60 individuals indicating this proficiency. This suggests a broad distribution
of intermediate users, indicating a diverse range of skills and experiences with digital tools.
Analyzing the responses from this group reveals common practices, preferences, and potential
areas for improvement among users with moderate digital tool proficiency. Moreover, there is
a notable presence of advanced users, with a count of 34 individuals reporting a high level of
experience with digital tools. X-raying the responses from this group reveals advanced
practices, preferences, and potential suggestions for optimizing the use of digital tools within
the context of Islamic Studies education. Additionally, understanding the challenges faced by
advanced users may help identify opportunities for further enhancement of the specialization.
Nonetheless, a smaller group of participants, totaling 4, indicated that they have no experience
with digital tools. Examining this subgroup's responses signals the barriers or reasons for
limited engagement with digital tools within the field of Islamic Studies education.
Understanding the challenges faced by this group is crucial for developing inclusive strategies
that accommodate participants with varying levels of digital literacy.
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Do you agree that we need the integration of technology
in teaching and learning Islamic Studies?

|l~-

Strongly Agree Agree Disagree Strongly Disagree

60

50

40

30

20

10

Figure 3

From the above chart figure 3, it seems like there is a strong consensus in favor of the integration
of technology in teaching and learning Islamic Studies, as indicated by the 68-fold repeated
responses of "Strongly Agree" representing 54% and 55-fold "Agree" representing 43.7%. The
overwhelming agreement suggests a recognition of the potential benefits that technology can
bring to the field of Islamic Studies education. Embracing technology in education can enhance
the learning experience by providing interactive and engaging tools, facilitating access to a wide
range of resources, and enabling innovative teaching methodologies. This integration can also
help bridge geographical gaps, allowing students and educators to connect and collaborate
seamlessly. The collective agreement on the importance of technology in Islamic Studies
education reflects a forward-looking approach, acknowledging the role of technological
advancements in enriching the teaching and learning process while respecting the unique
context of Islamic Studies. However, the presence of a meagre 3 responses signifying 2.3%
indicating strong disagreement to the integration of digitalization into the field of Islamic
Studies, indicates some level of reservation to technology which could not be unconnected to
some prevalent cons associated misuse of the digital tools. These challenges could be tackled
by continuous awareness campaigns and training.

In your opinion, what are the potential benefits of integrating digital innovations

in Islamic Studies education?
Based on the above question in figure 4, the respondents fervently support the integration of
digital innovations in Islamic Studies education, citing numerous benefits such as enhanced
engagement, personalized learning, and global connectivity. The repeated reference to all the
above options implies a comprehensive approach, illustrating the interconnectedness of these
advantages. For instance, the mention of "Real-world Simulations" by some respondents
highlights practical application, where students can virtually apply theoretical knowledge. Yet,
the emphasis on "Accessibility for Diverse Learners" by others underscores inclusivity,
allowing various learning styles which can cater for students with special needs as well. The
notion of "Increased Flexibility" aligns with contemporary educational models, offering
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students asynchronous learning options. Notably, the importance of "Timely Feedback" is
exemplified by instant assessments through digital tools. This cost-effective assessment model
could be used for end of semester or session evaluation for both course-based and lecturers-
based anonymous students’ feedback.

Have you observed an increase in student engagement
and improved learning outcomes with the use of digital
tools?

No, 6, 5%

Yes, 120, 95%
= Yes = No

Figure 4

Most of the respondents summing 120 in number (95%) observed an increase in students’
engagement and improved learning outcomes with the use of digital tools, while a small
percentage (5%) totaling 6 respondents did not report such observations. Hence, the repeated
affirmation of "Yes" in response to the question about the observed increase in student
engagement and improved learning outcomes indicates a strong consensus on the positive
impact of digital tools. The consistent agreement implies a widespread acknowledgment of the
benefits associated with technology integration in the learning environment. However, the
sporadic appearance of "No" suggests some variations in experiences, emphasizing the need for
more considerations in assessing the overall effectiveness of digital tools.

How do you believe digital innovations contribute to flexibility in learning and

increased accessibility to resources in Islamic Studies education?
In their responses to the above multiple-choice query, the respondents continue to emphasize
the importance of 24/7 access to learning materials, geographical independence, customized
learning paths, inclusive learning environments, accommodation of special needs, reduced
commute time and expenses, integration of multimodal resources, and immediate access to
updates. The repetition of these preferences across different statements reaffirms the consensus
on the benefits of digital innovations in Islamic Studies education. Understandably, the
consistent endorsement of various aspects of digital learning highlights the interconnected
nature of these benefits. Respondents recognize that the combination of flexible learning
schedules, diverse content formats, and accessible resources contributes to an enriched
educational experience. The acknowledgement of reduced environmental impact further
suggests an awareness of sustainability considerations in the context of digital education.
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Overall, the responses in this section align with those in previous sections, reinforcing the
comprehensive advantages associated with the integration of digital innovations in Islamic
Studies education.

Which of these specific digital tools or technologies that you find most effective in
enhancing Islamic Studies education?

E-learning platforms

Virtual simulations

Online discussion forums

Computer and Mobile applications

Multimedia presentations

Figure 5

Following the multiple-choice question above from figure 5, the respondents were exposed to
the digital tools or technologies listed atop to prioritize which of them they find most effective
in enhancing Islamic Studies education. The respondents consistently favor specific digital
tools, highlighting a preference for e-learning platforms that facilitate interactive learning, often
offering a variety of multimedia resources, assessments, and collaboration tools. The next
frequent choice was virtual simulations; these are computer-generated environments that
simulate real-world experiences, allowing learners to interact and engage with specific
scenarios related to Islamic Studies. The option of online discussion forums was also a
prominent choice by many respondents. Such are the internet-based platforms where students
can engage in written conversations, sharing ideas, asking questions, and discussing various
topics related to Islamic Studies. Also, the selection of multimedia presentations was abundant.
This choice advances the use of visual and auditory presentations that incorporate a
combination of text, images, audio, and video to convey information and concepts in an
engaging manner.

Likewise, the respondents repetitively hinted the applicability of computer and mobile
applications in enhancing Islamic Studies education. In this sense, software designed for use on
computers or mobile devices (e.g., smartphones, tablets) that provide specific functionalities
related to Islamic Studies education, such as interactive lessons, quizzes, or resources. Already,
software such as shamilah, mushaf al-madinah, kutub al-sittah, tafasir books etc. in Arabic and
English are in active usage by students of Islamic studies and the public. An important
contribution in this regard would be in developing versions of such applications in local
languages for maximum utilization. Therefore, recurrence of choices like e-learning platforms
and applications indicates their widespread recognition for fostering interactive learning and
providing diverse resources seamlessly. Interestingly, choosing a mix of digital resources by
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the respondents recognizes that blending different tools enhances the learning experience.
Prioritizing interactive, collaborative, and multimedia elements aligns with current trends in
educational technology, focusing on immersive experiences, practical applications, and
collaborative discussions.

Please, in your experience, select the digital tools or methods that you believe will

or have had the most significant impact on enhancing the teaching or learning of

Islamic Studies:
Interactive e-books, Online quizzes and assessments, Live webinars, Multimedia, presentations,
Online discussion forums, Virtual reality simulations, Multimedia resources (videos, podcasts),
Encouraging students to create digital projects (e.g., blogs, videos). The incorporation of digital
tools has profoundly transformed the discipline of Islamic Studies education, according to
participants responses. One illustrative case involved leveraging multimedia presentations
during research methodology lectures. This strategic use condensed a traditionally time-
consuming topic into a four-hour session, exemplifying the efficiency and effectiveness
achievable through digital tools.

Digital innovations extended their impact to assessment processes, with remote learning
facilitated through online quizzes and assessments. Noteworthy collaborations, such as the ITIT
and International Islamic University of Malaysia online course, capitalized on diverse social
media platforms, including Zoom, YouTube, and Facebook, connecting students with experts
in specialized Islamic Studies fields. Live webinars gained prominence, notably in a session
exploring the history of the Sokoto Caliphate. The utilization of online discussions for idea
exploration was recognized as a valuable tool for enhancing understanding. E-learning
platforms, even in unconventional settings like Zoom and Telegram, underscored the
adaptability and accessibility of digital tools in Islamic education.

Respondents recounted instances where virtual and augmented reality (VR and AR) were
harnessed to enrich the study of Islamic history and architecture. The "Hajj VR Experience,"
for instance, virtually transported users to significant Islamic sites, offering an immersive
educational encounter. Learning Management Systems (LMS) emerged as a robust solution for
knowledge dissemination, continuous assessments, and Computer-Based Tests (CBT). The
flexible use of modules and digital materials demonstrated their effectiveness in enriching the
overall learning experience.

The integration of Google Meet during the COVID-19 pandemic showcased the resilience of
digital tools. Social media groups, particularly on platforms like Facebook and WhatsApp,
evolved into hubs for collaborative learning, discussions, and resource sharing.

Moreover, the adoption of digital tools, from tablets at UNIMAID to smartphones for resource
access, addressed resource constraints. The introduction of online lectures at the University of
Ilorin using Google Meet underscored the role of technology in ensuring uninterrupted learning
during challenging periods. In essence, digital tools have become indispensable in enhancing
Islamic education, offering accessibility, engagement, collaboration, and differentiation. The
diverse applications, ranging from VR and AR to LMS and social media, highlight the
multifaceted impact of technology on Islamic Studies.
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Have you encountered any infrastructural challenges in using digital tools for
Islamic Studies education?

Have you encountered any infrastructural
challenges in using digital tools for Islamic
Studies education?

= Yes = No

Figure 6

In figure 6, tThe responses indicate a mix of experiences regarding infrastructural challenges in
using digital tools for Islamic Studies education. A significant number of participants, marked
as "Yes," have encountered such challenges, while a few responses, marked as "No," suggest a
smoother experience without notable infrastructure constraints. The prevalence of "Yes"
responses highlights the existence of infrastructural barriers that participants have faced in
incorporating digital tools into their Islamic Studies education. These challenges could
encompass issues related to internet connectivity, access to necessary devices, and overall
technological infrastructure limitations.

On the other hand, the "No" responses indicate that some participants have been fortunate to
navigate their digital education journey without encountering significant infrastructural
constraints. This might be attributed to better infrastructure availability or effective measures
taken either personally or institutionally to address potential challenges. In essence, the
responses underscore the importance of recognizing and addressing infrastructural limitations
to ensure equitable access and effective utilization of digital tools in Islamic Studies education.

Question: If yes to the above, please specify from the options below:

As arider to the above retorts, the responses regarding infrastructural challenges in using digital
tools for Islamic Studies education reveal various issues faced by participants. A majority of
respondents cited encountering challenges, and these issues can be categorized as follows:
1. Limited access to high-speed internet:

- Many participants highlighted difficulties arising from inadequate or restricted internet
connectivity, hampering the smooth utilization of digital tools.
2. Insufficient technological resources (computers, smartphones, tablets, etc.):
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- A significant number of respondents mentioned a lack of essential devices required for
digital learning, such as computers, smartphones, and tablets.
3. Inadequate power supply for consistent use of digital tools:

- Participants expressed concerns about inconsistent power supply, which poses a hurdle in
maintaining continuous access to digital tools.
4. Limited technical support and maintenance:

- Some responses indicated challenges related to the absence of adequate technical support
and maintenance services, impacting the overall reliability of digital tools.
5. Financial restraint:

- In specific instances, participants noted financial limitations as a barrier to acquiring
necessary tools for virtual classes, such as smartphones.
While some respondents did not encounter any challenges, the majority faced a combination of
the mentioned issues. It is crucial to address these infrastructural constraints to ensure equitable
access to digital education tools in the context of Islamic Studies. Initiatives targeting improved
internet connectivity, provision of necessary devices, and ensuring consistent power supply can
significantly enhance the effectiveness of digital learning experiences.

Question: How do you believe cultural sensitivities might impact the integration of
digital tools in Islamic Studies education in Nigeria?

The responses highlight various concerns related to cultural sensitivities that might impact the

integration of digital tools in Islamic Studies education in Nigeria. Some key themes include:
1. Preservation of Traditional Teaching Methods: Several participants express
concerns about preserving traditional teaching methods in Islamic Studies. There is a
perceived tension between adopting digital tools and maintaining the authenticity of
conventional teaching approaches.
2. Digital Divide Within Communities: Challenges associated with the digital divide
are prominently mentioned. Issues related to unequal access to technology within
communities raise concerns about inclusivity and fairness in adopting digital tools.
3. Privacy and Security Concerns: Participants voice apprehensions regarding privacy
and security concerns associated with online learning. This reflects a cultural sensitivity
towards safeguarding personal information and ensuring a secure learning environment.
4. Apprehension about Potential Distractions from Religious Studies: Some
respondents express worries about potential distractions from religious studies. This
may indicate a cultural emphasis on maintaining focus and avoiding disruptions during
the learning of Islamic subjects.
5. Resistance to New Technologies: A general resistance to new technologies is
observed, suggesting a cultural inclination towards traditional methods and a cautious
approach to embracing digital tools.

It's important to note that the last response challenges the notion that these constraints constitute
cultural sensitivities in Nigeria. This dissenting opinion highlights the diversity of perspectives
on the impact of cultural factors on the integration of digital tools in Islamic Studies education.
Understanding and addressing these cultural sensitivities are crucial for successful
implementation and acceptance of digital innovations in the educational atmosphere.

Copyright © Academic Inspired Network 572 @@ This work is licensed under
- All rights reserved CCBY 4.0


https://creativecommons.org/licenses/by/4.0/?ref=chooser-v1

Volume: 10 Issues: 73 [June, 2025] pp. 560 - 575

Journal of Islamic, Social, Economics and Development (JISED)
elSSN: 0128-1755

Journal website: www.academicinspired.com/jised

NS DOI: 10.55573/JISED.107348
NETWORK

Question: Which of the following measures will you suggest to administrators for
overcoming infrastructural constraints in implementing digital innovations for
Islamic Studies education?

To address infrastructural constraints in implementing digital innovations for Islamic Studies

education, the following comprehensive measures are recommended by the respondents:
1. Investment in Upgrading Internet Infrastructure: Improve and expand internet
connectivity to ensure consistent access to digital tools for both educators and students.
2. Provision of Necessary Technological Resources: Ensure the availability of
essential devices such as computers, smartphones, and tablets, facilitating a seamless
transition to digital learning.
3. Implementation of Alternative Power Sources: Mitigate power supply challenges
by incorporating alternative sources like solar power, ensuring continuous access to
digital tools even in areas with inconsistent electricity.
4. Establishment of Professional Development Programs: Provide ongoing training
programs for educators to enhance their digital skills, fostering competence and
confidence in utilizing digital tools effectively.
5. Regular Assessments of Impact: Conduct periodic assessments to evaluate the
impact of digital tools on teaching and learning outcomes, allowing for continuous
improvement and adaptation.
6. Collaboration with Tech Companies: Forge partnerships with technology
companies to leverage resources, expertise, and support, promoting innovation and
sustainable development.
7. Dedicated Technical Support Teams: Establish dedicated technical support teams
to promptly address and resolve issues related to the use of digital tools, ensuring a
smooth and efficient learning experience.
8. Government Support: Advocate for governmental support at all levels to create an
enabling environment for tertiary institutions. This support can involve policies and
funding aimed at promoting the use of digital tools for Islamic Studies education.
9. Capacity Building Workshops and Conferences: Conduct training and retraining
sessions through capacity-building workshops and conferences to enhance the skills of
educators and administrators in navigating digital tools effectively.
10. Security and Maintenance Measures: Implement effective and efficient security
measures for digital resources. Additionally, ensure regular maintenance of all digital
tools to prolong their lifespan and functionality.

These measures collectively aim to address the multifaceted challenges associated with
infrastructure development, laying the foundation for successful integration and sustained use
of digital tools in Islamic Studies education in Nigeria.

Question: How can educators be better prepared and trained to effectively utilize

digital tools in Islamic Studies education?
Educators can be better prepared for digital integration in Islamic Studies education through
comprehensive workshops on relevant tools, access to online tutorials for self-paced learning,
participation in webinars and conferences, establishment of mentorship programs, integration
of technology modules in teacher education programs, and organizing frequent capacity-
building workshops. Additionally, considering a teacher training program like PGDE for
Islamic Studies tutors can enhance their pedagogical skills.
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Question: What strategies can be employed to foster a culture of innovation in

teaching and learning within the field of Islamic Studies education?
To enhance students' proficiency in Islamic Studies through digital tools, a comprehensive
approach is recommended. Conducting workshops and tutorials on tools like JSTOR or Google
Workspace, and Microsoft teams can empower students to navigate digital resources
effectively. Providing access to online educational materials, such as curated websites and e-
books, offers self-paced learning opportunities. Integrating modules on digital literacy into the
curriculum ensures students can critically evaluate online sources and use annotation tools for
studying Islamic texts.

Mentorship programs can further boost proficiency, connecting students with alumni
experienced in leveraging digital tools for Islamic Studies research. Encouraging participation
in webinars and workshops focused on educational technology exposes students to emerging
trends and best practices. Consideration of an Educational Technology course within the
curriculum provides a structured path for students to acquire advanced digital skills tailored to
Islamic Studies, including creating online courses or utilizing virtual reality for immersive
learning experiences. This multifaceted approach ensures students gain practical and applicable
digital skills in the context of their Islamic Studies education.

Another crucial strategy is encouraging student involvement in digital projects and research.
By actively engaging students in hands-on, technology-driven projects related to Islamic
Studies, educators can instill a sense of curiosity and exploration, fostering an environment
where students become active participants in their learning journey. Establishing innovation
centers or labs within universities further solidifies the commitment to advancing innovation.
These dedicated spaces provide resources, mentorship, and a collaborative environment for
educators and students alike to experiment with new teaching methods, incorporate technology,
and develop innovative approaches tailored to the unique context of Islamic Studies education.

Conclusion

In conclusion, this study highlights the transformative potential of digital innovations in Islamic
Studies education within Nigerian universities, emphasizing the ability of diverse digital tools
to enhance engagement, flexibility, and resource accessibility. Despite these advantages,
challenges such as infrastructural constraints and cultural sensitivities must be strategically
addressed to ensure successful integration. To achieve this, the study recommends increased
government investment in digital infrastructure, the implementation of comprehensive training
programs by university administrators, and the development of culturally sensitive strategies
by educators to align digital tools with the values of Islamic Studies education. Additionally,
students are encouraged to actively engage with these tools to maximize learning flexibility and
resource access. A collective effort from all stakeholders is essential to effectively harness the
potential of digital innovations, fostering an educational environment that promotes
collaboration and enhances the teaching and learning experience.
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