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___________________________________________________________________________ 

Abstract: The complexity of Personal Financial Planning necessitates pedagogical 

approaches that transcend traditional textbook learning. This paper examines the efficacy of 

Collaborative Teaching (CT) specifically integrating industry experts into the academic 

curriculum to enhance the teaching and learning (PdP) of the FIN533 course among university 

students. Focusing on a strategic Service Learning Malaysia-University for Society (SULAM) 

initiative, a collaborative seminar titled "Simpanan di Lembaga Tabung Haji: Bilakah 

Masanya?" was conducted on June 15, 2026, featuring an industry expert panel from Lembaga 

Tabung Haji. Employing a mixed-methods action research design involving undergraduate 

students (BA2722B cohort), the study measured the pre- and post-intervention knowledge 

acquisition, practical engagement, and behavioral intent regarding Islamic wealth 

management and savings. Quantitative results indicated a significant 53% average increase in 

practical financial knowledge, while qualitative feedback highlighted enhanced cognitive 

scaffolding facilitated by real-world industry insights. This paper provides empirical evidence 

supporting industry-academia collaborations as a catalyst for experiential learning, 

significantly bridging the gap between theoretical financial constructs and practical, real-

world application. 
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Introduction 

Personal Financial Planning is a critical life skill, equipping students with the competencies 

required to navigate complex economic landscapes. However, the teaching and learning (PdP) 

of this discipline in higher education often suffers from a profound disconnect between 

academic theory and real-world financial realities (Lusardi, 2019). Textbooks provide 

foundational knowledge on concepts such as time value of money, risk management, and 

Islamic wealth distribution, but they frequently fail to capture the dynamic, procedural 

intricacies of actual financial institutions (Goyal & Kumar, 2021). To bridge this pedagogical 

gap, Universiti Teknologi MARA (UiTM) Cawangan Kelantan spearheaded a Collaborative 

Teaching (CT) initiative under the FIN533 (Personal Financial Planning) curriculum. Aligned 

with the Service Learning Malaysia-University for Society (SULAM) framework, this initiative 

involved a direct partnership with Lembaga Tabung Haji, a premier Islamic financial institution 

in Malaysia. On June 15, 2026, an immersive academic-industry symposium titled "Simpanan 

di Lembaga Tabung Haji: Bilakah Masanya?" was conducted at Dewan Hassan Said, featuring 

an expert industry panelist, Hj. Kamarudin bin Ab Rahman. This study aims to evaluate the 

impact of this industry-academia collaborative teaching approach on student comprehension, 

engagement, and practical application of financial planning concepts. By analyzing empirical 

data collected from the participating student cohort, this paper contributes to the growing body 

of literature advocating for experiential, industry-integrated pedagogies in financial education. 

 

Literature Review 

 

Experiential Learning and Constructivism 

The pedagogical foundation of Collaborative Teaching (CT) is deeply rooted in the synergistic 

frameworks of Kolb's (1984) Experiential Learning Theory and Vygotsky's (1978) paradigm of 

social constructivism. These foundational theories posit that meaningful knowledge is not 

passively absorbed; rather, it is continuously derived from, actively tested, and progressively 

refined through the direct, practical experiences of the learner. While traditional didactic 

lectures often stifle this dynamic experiential cycle by positioning students as mere passive 

recipients of theoretical information, Collaborative Teaching offers a transformative 

educational alternative. By intentionally introducing seasoned industry practitioners into the 

academic classroom environment, educators create a highly effective scaffolding mechanism. 

These professionals act as vital conduits between the university and the corporate sector, 

seamlessly contextualizing abstract academic concepts within complex, real-world business 

scenarios. Consequently, this dynamic collaborative approach strongly aligns with Lave and 

Wenger’s (1991) concept of situated learning. It actively immerses undergraduate students in 

authentic professional practices, significantly reducing their cognitive dissonance and 

thoroughly equipping them with the practical acumen required to navigate the rigorous 

demands of the modern workforce. 

 

Industry-Academia Collaboration in Higher Education 

Industry-academia collaboration has increasingly emerged as a fundamental cornerstone of 

modern educational reform, strategically aimed at enhancing graduate employability and 

actively addressing the persistent skills mismatch prevalent in today's highly competitive labor 

market (Ankrah & AL-Tabbaa, 2015). In the rapidly evolving context of business and finance 

education, relying solely on traditional pedagogical tools is no longer sufficient to prepare 

students for the complexities of the corporate world. By deliberately bringing current industry 

practitioners and contemporary practices directly into the academic curriculum, institutions 

ensure that students are consistently exposed to the latest market trends, shifting regulatory 
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frameworks, and practical operational procedures. These critical real-world insights are rarely 

updated in standard academic texts in real-time (Bheemaiah, 2017). Consequently, this dynamic 

synergy bridges the critical gap between theoretical knowledge and practical execution. It 

effectively transforms the classroom into a simulated corporate environment, equipping future 

financial professionals with the adaptability, critical thinking, and technical acumen required to 

navigate complex economic landscapes and immediately add value to their prospective 

employers. 

 

The SULAM Framework and Financial Literacy 

The Service Learning Malaysia-University for Society (SULAM) initiative encourages students 

to apply their academic knowledge to solve real-world community issues. In financial 

education, integrating SULAM allows students to not only learn about financial institutions like 

Tabung Haji but also understand their socioeconomic impact (Abdul Rahman et al., 2021). 

Financial literacy, defined as the ability to use knowledge and skills to manage financial 

resources effectively, is vastly improved when students interact directly with the systems they 

are studying (Huston, 2010; Remund, 2010). 

 

Methodology 

 

Research Design and Setting 

This study utilized an action research design with a quasi-experimental pre-test and post-test 

methodology. The intervention was the Collaborative Teaching (CT) event titled "Simpanan di 

Lembaga Tabung Haji: Bilakah Masanya?", held on June 15, 2026, from 8:00 AM to 2:00 PM. 

The event integrated theoretical lectures by the course coordinator (Dr Hajah Siti Maziah binti 

Ab Rahman) with practical industry insights delivered by the guest panelist (Hj. Kamarudin bin 

Ab Rahman). 

 

Participants 

The purposive sample consisted of 120 undergraduate students enrolled in the BA272 Part 2, 

cohort of the FIN533 course at UiTM Cawangan Kelantan.  

 

Data Collection Instruments 

To ensure a comprehensive evaluation of the program's outcomes, data was collected utilizing 

three distinct research instruments. The first instrument was a Knowledge Assessment, 

designed as a 20-item diagnostic test. To accurately gauge academic improvement, this 

assessment was administered in two phases: as a pre-test one week prior to the event, and as a 

post-test immediately following its conclusion. The primary aim of this test was to rigorously 

measure the participants' understanding across four core financial domains, specifically Islamic 

Wealth Management, Tabung Haji Operations, Zakat, and Risk Management. Following the 

educational intervention, a Behavioral Intent Survey was deployed. This post-event 

questionnaire employed a categorical scale to evaluate the students' immediate intentions 

regarding their financial behavior. It specifically assessed their practical readiness and 

motivation to initiate structured savings or investment plans after being exposed to the industry 

insights. Finally, to measure the pedagogical success and reception of the initiative, a Student 

Feedback Form was distributed to the cohort. Utilizing a structured Likert-scale format, this 

evaluation tool allowed participants to provide quantitative feedback on the overall 

effectiveness of the Collaborative Teaching (CT) program. Furthermore, it served to explicitly 

assess the specific impact, relevance, and delivery of the invited industry speaker, providing 

valuable insights for future curriculum planning. 
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Results and Findings 

The integration of industry expertise into the FIN533 curriculum yielded substantial 

quantitative improvements in both academic comprehension and practical financial behavior. 

The strategic integration of industry expertise into the FIN533 curriculum yielded substantial 

quantitative improvements in both academic comprehension and practical financial behavior. 

By bridging the traditional gap between abstract textbook theories and dynamic real-world 

market operations, this collaborative pedagogical approach provided students with a highly 

immersive learning experience. Consequently, empirical data revealed a significant 

enhancement in overall academic performance, as students demonstrated a much deeper 

cognitive grasp of complex financial frameworks. Beyond mere academic achievement, this 

intervention served as a powerful motivational catalyst. It successfully translated theoretical 

knowledge into proactive, real-life applications, prompting students to exhibit responsible 

financial behaviors, such as initiating structured personal savings plans and making informed 

investment decisions for their future. 

 

Impact on Academic Comprehension 

Figure 1 illustrates the comparative analysis of student knowledge scores before and after the 

collaborative teaching intervention. A dramatic increase is observable across all four diagnostic 

domains, particularly in the understanding of 'Tabung Haji Savings & Operations,' which 

surged from 30% to 92%. 

 
Figure 1: Pre- and Post-Intervention Financial Knowledge Scores. 
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Student Engagement and Pedagogical Feedback 

Post-event evaluations revealed exceptionally high engagement levels. Table 1 summarizes the 

student feedback regarding the effectiveness of the collaborative teaching approach. 

 

 

Table 1: Student Evaluation of the Collaborative Teaching (CT) Program. 

 

Evaluation Criteria Mean Score 

(Out of 5.0) 

Percentage 

Agreement 

(%) 

Industry speaker provided real-world relevance 4.9 98% 

The CT format clarified theoretical textbook concepts 4.7 94% 

High relevance to personal financial planning (FIN533) 4.8 96% 

Motivation to participate in SULAM community 

outreach 

4.6 92% 

 

Behavioral Shift and Practical Application 

A key objective of FIN533 is translating knowledge into action. Figure 2 demonstrates the 

students' stated behavioral intentions following the industry panelist's session. Impressively, 

65% of students indicated an intent to take immediate action (within 1-3 months) to structure 

their savings or open accounts with Tabung Haji. A fundamental objective of the FIN533 course 

extends beyond mere academic instruction; it is explicitly designed to translate theoretical 

financial knowledge into tangible, real-world action. The success of this vital pedagogical goal 

is powerfully illustrated in Figure 2, which captures the students' stated behavioral intentions 

immediately following the insightful session delivered by the industry panelist. By successfully 

bridging the gap between abstract classroom concepts and practical industry realities, the 

collaborative session served as a crucial catalyst for positive behavioral change. Impressively, 

the empirical data reveals that a substantial 65% of the participating students indicated a strong 

intent to take immediate proactive measures, specifically within a short-term window of one to 

three months. This planned action primarily involves structuring their personal savings or 

officially opening investment accounts with Lembaga Tabung Haji. Such a remarkably high 

percentage of immediate commitment underscores the profound effectiveness of experiential 

learning and industry collaboration. It clearly demonstrates that when students are exposed to 

credible, real-world financial guidance, they are significantly more motivated to transition from 

passive learners to active, responsible managers of their own economic futures. 
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Figure 2: Distribution of Student Intent to Initiate Savings Post-Program. 

 

Discussion 

The findings unequivocally support the premise that Collaborative Teaching (CT) involving 

industry experts profoundly enhances the Teaching and Learning (PdP) process in complex 

subjects like Personal Financial Planning. The substantial gap between pre- and post-test scores 

(Figure 1) signifies that traditional lectures alone may leave students with theoretical 

knowledge but operational ignorance. By bringing Hj. Kamarudin bin Ab Rahman from the 

industry to explain the mechanics of Tabung Haji, abstract concepts such as dividend 

calculation, Hajj subsidies, and Shariah compliance were grounded in reality. Furthermore, the 

CT model acts as a powerful motivational catalyst. As evidenced by Figure 2, the shift from 

passive learning to proactive financial behavior (65% intending immediate action) highlights 

the transformative power of experiential education (Kolb, 1984). Students were not merely 

studying for an examination; they were making informed life decisions based on credible 

industry insights. The success of this initiative also underscores the viability of the SULAM 

framework. By intertwining academic requirements with community-focused financial 

institutions, students recognize the societal value of their education, fostering a holistic learning 

environment that textbooks cannot replicate. 

 

Conclusion 

In conclusion, the strategic integration of industry professionals into the academic curriculum 

via Collaborative Teaching (CT) represents a high-impact pedagogical innovation for the 

FIN533 course. The June 2026 Tabung Haji seminar successfully bridged the divide between 

academic theory and practical financial operations, resulting in significantly higher cognitive 

retention and proactive financial behavior among UiTM students. This study strongly advocates 

for the institutionalization of industry-academia CT models across all faculties teaching applied 

disciplines. Future policies should mandate the inclusion of industry guest panels and SULAM-
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integrated projects to ensure that graduates are not only academically proficient but practically 

resilient in managing real-world economic challenges. 
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