
Copyright © Academic Inspired Network 

- All rights reserved 

 

This work is licensed under  

CC BY 4.0 

 

 

 
 

 

 

203 

 

Volume: 10 Issues: 59 Issue [March, 2025] pp. 203 - 214 

International Journal of Accounting, Finance and Business (IJAFB) 
eISSN: 0128-1844  

Journal website: www.academicinspired.com/ijafb 

DOI: 10.55573/IJAFB.105918 

EMOTIONAL INTELLIGENCE AND ORGANISATIONAL 

SUPPORT: KEYS TO STRESS MANAGEMENT FOR 

ACADEMIC STAFF 
 

Nurshamimie Nabilah binti Samsuri1 

Nik Sarina Nik Md Salleh2* 

Che Mohd Syaharuddin Che Cob3 

Noorazzila Shamsuddin 4  

Mazlina Mamat5 

Hasrudy Tanjung 6   

Hafid Aditya Pradesa7 

 
1Faculty of Business & Management, Universiti Teknologi MARA Cawangan Kelantan, Malaysia,  

(E-mail: 2023419484@student.uitm.edu.my) 
*2Faculty of Business & Management, Universiti Teknologi MARA Cawangan Kelantan, Malaysia,  

(E-mail: sarina707@uitm.edu.my) 
3Faculty of Business & Management, Universiti Teknologi MARA Cawangan Kelantan, Malaysia, 

(Email:nzila614@uitm.edu.my) 
4Faculty of Business & Management, Universiti Teknologi MARA Cawangan Kelantan, Malaysia, 

(Email:syaha793@uitm.edu.my) 
5Faculty of Business & Management, Universiti Teknologi MARA Cawangan Kelantan, Malaysia, 

(Email:mzlina@uitm.edu.my) 
6Universitas Muhammadiyah Sumatera Utara, Indonesia, (E-mail:hasruditanjung@umsu.ac.id)  
7Politeknik STIA LAN Bandung, Indonesia,  

(E-mail:hafid.pradesa@poltek.stialanbandung.ac.id) (Email:nzila614@uitm.edu.my) 

 

Article history     To cite this document:  

Received date :  15-2-2025  Samsuri, N. N., Nik Md Salleh, N. S., Che Cob, C. 

M. S., Shamsuddin, N., Mamat, M., Tanjung, H.,  & 

Pradesa, H. A. (2025). Emotional intelligence and 

organisational support: Keys to stress management 

for academic staff. International Journal of 

Accounting, Finance and Business (IJAFB), 203-

214. 

Revised date :  16-2-2025  

Accepted date :  23-3-2025  

Published date :  15-4-2025  

 

__________________________________________________________________________________________ 

 

Abstract: This study explores how the dimensions of emotional intelligence (self-awareness, 

empathy, and social skills) and perceived organisational support influence workplace stress 

management among academic staff at higher education institutions in Malaysia. By focusing 

on a sample of 367 faculty members involved in teaching and learning, the research aims to 

evaluate the impact of these variables on the perception and effectiveness of workplace stress 

management in the academic context. Grounded in Emotional Intelligence (EI) and Expectancy 

Theory, the study employs correlational analysis to examine the relationships between self-

awareness, empathy, social skills, perceived organizational support, and workplace stress 

management. This analysis provides insights into their combined impact on academic 

performance and interpersonal relationships. Data will be collected through self-administered 

questionnaires using simple random sampling. The anticipated findings are expected to guide 

recommendations for enhancing workplace stress management programs, fostering a 

supportive teaching environment, and improving student engagement. By better understanding 

these dynamics, institutions can equip their academic staff to handle the complexities of 
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educational interactions more effectively, ultimately benefiting educators, students, higher 

education providers, and the ministry. 

 

Keywords: Workplace stress management; emotional intelligence; self-awareness; empathy; 

social skills; perceived organisational supports. 

___________________________________________________________________________ 

 

Introduction  

Malaysia is a significant concern due to the demanding nature of the teaching profession. 

Studies have shown that Malaysian educators face high levels of stress, which can affect their 

mental and physical health (Rusdi et.al, 2021; Kaur et al., 2022). Using a quantitative 

methodology, Masadahtime (2024) distributed questionnaires to 2,259 educators across 15 

educational institutions in the Petaling Utama district, Malaysia. The study focused on key 

variables such as depersonalization, workload, interpersonal relationships, and work 

environment. The findings revealed that all these factors significantly contributed to stress 

levels among educators. Educators who experienced emotional exhaustion and lack of personal 

accomplishment reported higher stress levels. High workloads, including administrative tasks 

and teaching responsibilities, significantly increased stress. Poor relationships with colleagues 

and lack of support from the administration further contributed to higher levels of stress. While 

a positive work environment can reduce stress, it was found to be less significant than other 

factors. 

 

According to Rusdi et al. (2021), key stressors include heavy workloads, interpersonal 

relationships, and the work environment. Various workplace stress management techniques 

have been proposed to address these issues, such as developing a comprehensive program for 

educators. In addition, a new stress index has been designed to help identify stress, coping 

mechanisms, and the effects of stress among teachers (Kaur et al., 2022). Recognizing and 

managing stress is essential for educators to maintain their well-being and effectiveness in the 

classroom. By implementing effective workplace stress management strategies, educational 

institutions can create a more supportive environment for educators, ultimately benefiting both 

educators and students (Kaur et al., 2022; Masadahtime et al.,2024). A Goldman Sachs report 

in March also raised concerns about AI potentially replacing 300 million full-time jobs. The 

World Economic Forum also projected that 50% of all employees will need reskilling by 2025 

due to increasing technology adoption. Despite these challenges, emotional intelligence 

remains a domain where humans can maintain a competitive edge against machines (Mischke, 

2023).  

 

Deputy Education Minister Wong Kah Woh reported that 6,394 instructors (1.49% of the total 

teaching workforce) received approval to retire early in 2023, a 0.26% increase from 2022. The 

well-being of educators is dire, as their significant impact on students’ development and 

academic success is often overlooked (Bernama, 2024). Minister of Education YB Fadhlina 

Sidek cited personal issues, duty obligations, health problems, and lack of interest as reasons 

for early retirement, indicating an urgent need for the Ministry of Education (MoE) to address 

educators’ welfare. In addition, Narehan (2015) highlighted that UiTM lecturers are 

overburdened with responsibilities, leading to negative emotions such as stress, hostility, 

depression, anger, nervousness, and dissatisfaction. Over the past decade, the increase in the 

number of universities in Malaysia has made employment satisfaction a critical organisational 

factor, impacting academic staff's emotional intelligence (EI) (Samsuri et al.,  2024). As 

universities expand, academic staff face greater challenges and diverse reactions due to 
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heightened demands from institutions aiming to achieve world-class status, ultimately 

enhancing the prestige of educational institutions.  A local study found that 35.4% of academic 

staff at higher education institutions suffer from depression, three times higher than the general 

population, reflecting the growing prevalence of mental health issues nationwide (Munusamy 

et al., 2024). These mental health challenges among educators threaten the success of 

institutions and the well-being of both staff and students. It is well-accepted that teaching is an 

extremely stressful profession. Furthermore, UiTM (2024) for instance has outlined several key 

focuses: Enhancing the competitiveness of academic programs to improve graduate 

employability. Realigning the A.D.A.B Model (Analysis, Design, Access, Built-in Trust) and 

integrating Ethics in Teaching and Learning (PdP) to foster self-improvement that benefits 

individuals, society, and the country. Intensifying the use of academic resources to optimize 

skills and expertise across various programs, campuses, and both domestic and international 

universities. 

 

To address these issues, effective workplace stress management strategies are crucial. 

Developing comprehensive workplace stress management programs, fostering a supportive 

teaching environment, and promoting emotional intelligence can help educators manage stress 

better, ultimately benefiting both educators and students.  

 

Literature Review 

 

Workplace stress management 

Workplace stress management involves acquiring and practicing various cognitive and 

behavioural techniques to manage and cope with stress. Stress is defined as the perception that 

demands exceed personal resources, leading to physiological and psychological responses 

(Corsica, 2011).  Key aspects of workplace stress management include: 

• Identifying Stressors: Recognizing the sources of stress in one’s life. 

• Developing Coping Strategies: Implementing relaxation exercises, time management, 

and problem-solving skills. 

• Practicing Mindfulness: Engaging in mindfulness and meditation to stay present and 

reduce anxiety. 

• Seeking Support: Utilizing social support networks, including friends, family, and 

professional counseling services (Glazer & Gasser, 2016). 

Effective workplace stress management can improve overall well-being and reduce the negative 

impacts of stress on health (Corsica, 2011). Thus, it is believed that workplace stress 

management is crucial for academic staff due to their roles' high demands and pressures. 

Effective workplace stress management can lead to numerous benefits. For example, Vacchi et 

al. (2024) highlighted that managing stress can reduce the risk of mental health issues such as 

anxiety and depression due to the burdens of teaching, research, and administrative work. By 

managing stress, academic staff can maintain higher levels of productivity and efficiency in 

their work. This is essential for meeting the demands of their roles and achieving professional 

goals (Peters, n.d). Effective workplace stress management also helps academic staff balance 

their professional and personal lives, improving overall satisfaction and well-being  of students 

(Salimzadeh et al., 20210. Reducing stress can lead to higher job satisfaction, which is 

important for retaining talented academic staff and maintaining a high-quality educational 

institution (Vacchi et al., 2024). Hence, by implementing workplace stress management 

strategies, academic institutions can support their staff’s well-being and enhance the overall 

effectiveness of their educational programs. 
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Emotional intelligence 

Emotional intelligence (EI) is an essential tool for managing stress and fostering success in 

higher education institutions, where effective communication and collaboration are crucial 

(Vandervoort, 2006). However, Purushottamashtikar and Manoharan (2024) stressed that the 

multifaceted nature of these responsibilities can also lead to stress and challenges. Faculty 

members are more than just educators; they are collaborators, researchers, and community 

servants, balancing diverse and demanding expectations. This dynamic environment, 

compounded by rapid changes and increasing diversity, can affect mental health and overall 

well-being (Purushottamashtikar et al, 2024). Emotional intelligence helps faculty and staff 

navigate these complexities by enhancing self-awareness, self-regulation, empathy, and 

interpersonal skills (Vandervoort et al., 2006). 

 

EI also enables individuals to recognize and manage their own emotions while understanding 

and responding to the emotions of others. This capacity is particularly important in academia, 

where the pressure to perform and maintain professional ethics can lead to burnout as believed 

by Goleman (1998).  By fostering a culture of empathy, understanding, and inclusivity, 

emotional intelligence strengthens relationships among faculty, staff, and students, promoting 

engagement, resilience, and mutual respect (Vandervoort et al, 2006). According to  

Purushottamashtikar et al. (2004), leaders who prioritize emotional intelligence create 

supportive environments that encourage innovative problem-solving and effective adaptation 

to change. These qualities are essential for addressing the evolving needs of students and the 

broader academic community. Moreover, emotional intelligence facilitates the management of 

stress by enabling educators to build networks of trust, maintain emotional balance, and recover 

from challenges more effectively (Vandervoot et al., 2006). Incorporating emotional 

intelligence into professional development programs equips educators with the tools needed to 

handle the emotional demands of teaching and research. By cultivating emotional clarity, 

educators can better manage stress, prevent burnout, and maintain a positive outlook, ultimately 

enhancing both personal and institutional success.  

 

Self-awareness 

Self-awareness, a key aspect of emotional intelligence (EI), is defined as “the ability to 

recognize and understand one’s own emotions, thoughts, and values, and how they influence 

behaviour” (Goleman et al., 1998).  It involves being consciously aware of one’s feelings and 

emotions and having a clear perception of one’s personality, including strengths, weaknesses, 

thoughts, beliefs, motives, and feelings (Carden et al., 2022). This self-understanding is 

essential for developing emotional consciousness, accurate self-assessment, and self-

confidence, which are foundational for effective EI. 

 

Educational institutions can benefit significantly from enhancing self-awareness through social 

and emotional intelligence learning methods. Studies suggest that structured social-emotional 

learning can effectively improve students’ self-awareness in high school environments 

(Thaintheerasombat & Chookhampaeng, 2022). Additionally, research by Gómez-Leal et al., 

(n.d.) highlights that self-awareness is crucial for school leaders. It enables them to recognize 

their emotions, understand their effects, and manage their responses effectively. Leaders with 

strong self-awareness are better equipped to handle stress, make sound decisions, maintain 

relationships, and build trust, ultimately fostering a positive school climate. 
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Empathy 

Empathy involves sensing and understanding others’ emotions and imagining their thoughts 

and feelings. This ability encompasses both cognitive and emotional dimensions (Smith & 

Jones, 2024). As a core component of EI, empathy helps individuals navigate social 

complexities and respond to others’ emotional needs, fostering stronger connections and 

collaboration. 

 

Empathy and emotional intelligence are closely linked, particularly in interpersonal situations 

where emotion regulation and social competence are essential. In educational settings, empathy 

significantly impacts student-faculty relationships. Academicians who cultivate empathy can 

better understand and address the emotional and academic challenges their students face, 

creating a supportive and inclusive classroom environment (Sharma et al., 2022). This 

empathetic approach is especially important in diverse educational settings, where students may 

encounter unique obstacles related to their backgrounds and experiences (Gómez-Leal et al., 

2022). By connecting with students on an emotional level, Goleman (1995) optimists that 

educators can better facilitate learning and foster a positive classroom atmosphere.  

 

Social skills 

Social skills are a crucial component of emotional intelligence (EI), especially for academic 

staff who frequently interact with students, colleagues, and administrators. These skills include 

effective communication, conflict resolution, collaboration, and relationship management. 

They are essential for enhancing the learning environment, fostering teamwork, and improving 

the overall educational experience. 

 

Key components of social skills involve building meaningful interpersonal relationships, 

recognizing well-being, achieving goals without obstacles, and communicating effectively. For 

faculty members, social skills are vital for collaboration and conflict resolution. Serrat (2020) 

urged that academicians with high EI can effectively communicate and build positive 

relationships with colleagues, which is crucial for successful teamwork in research and 

administrative tasks. These skills help create a collegial atmosphere that promotes 

interdisciplinary collaboration and enhances institutional effectiveness. Pranata et al. (2023) 

also emphasized the importance of social skills in fostering effective collaboration and strong 

relationships among students, both in the classroom and during broader school activities. 

Identifying areas where social skills can be enhanced can guide educators in creating a more 

collaborative learning environment. Strong social skills are necessary for effective 

communication and collaboration, enabling academicians to build relationships, resolve 

conflicts, and foster a sense of community within their institutions as this is supported by 

Goleman et al. (1998).  Together, these competencies contribute significantly to an emotionally 

intelligent academic environment, ultimately enhancing student outcomes and faculty 

satisfaction. 

 

Perceived organisational supports 

Salleh et al. (2017) in their research work found that providing academic staff with adequate 

resources (e.g. research grant, computer labs and research management unit) also has enabled 

them to be more positive in applying the skills and knowledge that they have learned from 

training program such as workplace stress management training. This is attributed to the 

perception of many experts such as van der Ross et al. (2022), Esop and Timms (2019), and 

Md. Ashikuzzaman (2024) that occupational stress among university academics is consistently 

increasing, adversely impacting their health and well-being. One of the primary sources of 
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stress for academics is the heavy workload. Academics often juggle multiple responsibilities, 

including teaching, grading, conducting research, and fulfilling administrative duties. The sheer 

volume of tasks can be overwhelming, leading to chronic stress and burnout. Another support 

suggested by Md. Ashikuzzaman. (2024) is having dedicated research support teams could 

provide specialized services and resources to assist academics throughout the research process. 

They offer guidance on advanced search strategies, data management, academic publishing, 

and more.   

 

Utilizing organisational support can be very challenging and must be properly planned and 

designed. A study by Wray and Kinman (2021) found that in UK universities, seeking help for 

work-related stress and mental health is often stigmatized. Over half of the respondents (59%) 

feared being perceived as weak if they sought support, and more than 70% believed it would 

harm their careers. Many were concerned about being seen as inadequate or unable to cope. 

Additionally, 61% of respondents would not approach their manager for support, citing a lack 

of necessary skills or knowledge in their managers. This underscores the need for better training 

for managers in this area. 

 

In Malaysian universities, occupational stress among academics is also a significant concern. 

For example, Malaysian academics struggle with balancing their professional and personal 

lives, as noted by Zehan (2024).  The demands of the job often extend beyond regular working 

hours, impacting their well-being. Additionally, adapting to new technologies and online 

teaching platforms is another source of stress for Malaysian academics, especially those who 

may not be as technologically adept. According to Noor Hassim and Arma Noor (2021), 

managing relationships with colleagues and students can also contribute to stress. Effective 

communication and conflict resolution skills are essential but can be challenging to maintain 

under pressure. 

 

Emotional Intelligence Theory’s Application on Workplace workplace stress 

management 

Emotional intelligence (EI) theory, particularly the components of self-awareness, empathy, 

and social skills, plays a significant role in workplace stress management among academic staff. 

Emotional Intelligence (EI), as defined by Goleman et al. (1994) is crucial for academic staff, 

comprising five key components: self-awareness, self-regulation, motivation, empathy, and 

social skills. These elements enhance educators’ ability to engage with students and create an 

inclusive classroom environment. Research indicates that academic staff with high EI manage 

classroom dynamics better, leading to improved student engagement and motivation. Self-

awareness helps educators recognize their emotional responses and biases, informing their 

teaching strategies while empathy aids in understanding and addressing students’ emotional 

needs, strengthening relationships and communication. Additionally, social skills enable 

effective collaboration with colleagues and students, creating a cohesive educational 

environment. 

 

Research indicates that EI training programs can significantly enhance these competencies, 

resulting in better classroom management and higher student satisfaction. As educational 

institutions acknowledge the importance of EI, fostering these skills in faculty can reduce stress, 

improve teaching quality, and boost student success. The integration of EI components into 

workplace stress management, considering EI theory, is illustrated as follows: 
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1. Self-awareness: This involves recognizing and understanding one’s own emotions, 

thoughts, and values, and how they influence behaviour. Academic staff with high self-

awareness can identify stress triggers and understand their emotional responses, allowing them 

to manage stress more effectively. By being aware of their own emotional states, they can take 

proactive steps to mitigate stress, such as practicing mindfulness or seeking support when 

needed (Kostanski & Hassed, 2008) 

2. Empathy: This is the ability to sense and understand the emotions of others. Empathy 

enables academic staff to build strong relationships with colleagues and students, creating a 

supportive work environment. When staff members feel understood and supported, their stress 

levels can decrease. Empathy also helps in conflict resolution, reducing the stress that arises 

from interpersonal tensions (Cristina, 2019).  

3. Social skills: These include effective communication, conflict resolution, collaboration, 

and relationship management. Strong social skills help academic staff navigate the complexities 

of their work environment, fostering teamwork and reducing stress. Effective communication 

and conflict resolution skills are particularly important in managing stress, as they help prevent 

misunderstandings and resolve issues before they escalate (Salle, 2018). 

 

By integrating these components of EI, academic staff can create a more positive and less 

stressful work environment, ultimately enhancing their well-being and effectiveness. 

 

Expectancy Theory’s Application on Workplace workplace stress management 

The integration of organisational support into workplace stress management among academic 

staff, considering Expectancy Theory, can be highly effective. Expectancy Theory, proposed 

by Victor Vroom (2015) suggests that individuals are motivated to act in a certain way based 

on the expected outcome of their actions. This theory can be applied to workplace stress 

management in several ways. 

 

Valence refers to the value individuals place on their efforts' rewards (Vroom et al., 2015; 

Feather, 2021). For academic staff, organisational support can include mental health resources, 

professional development opportunities, and recognition programs. According to Gabriel and  

Aguinies (2022), when these supports are perceived as valuable, they can motivate staff to 

engage in workplace stress management practices. For instance, access to counseling services 

and workplace stress management workshops can be highly valued by staff, encouraging them 

to utilize these resources to maintain their well-being. 

 

Expectancy is the belief that one’s effort will lead to the desired performance. Providing training 

and resources to help academic staff manage stress effectively can increase their confidence in 

their ability to cope with stress (Salem et al., 201). Workshops on time management, 

mindfulness, and resilience can enhance their skills and reduce stress levels. When staff believe 

that their efforts in attending these workshops will lead to better workplace stress management, 

they are more likely to participate actively. 

 

Instrumentality is the belief that performance will lead to the desired outcome (Vroom et al., 

2015). Clear communication from the organisation about the availability and benefits of support 

systems can reinforce the link between using these supports and achieving better well-being 

(Alzadjali & Ahmad, n.d; Jabbar et al., 2024). For instance, if staff believe that utilizing mental 

health services will lead to improved job performance and personal well-being, they are more 

likely to seek out these services. Effective communication about the positive outcomes of using 

organisational supports can thus enhance their utilization. 
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Incorporating organisational support into workplace stress management strategies can help 

create a supportive work environment where academic staff feel valued and equipped to handle 

stress. This approach not only improves individual well-being but also enhances overall 

productivity and job satisfaction within the academic institution. By aligning organisational 

support with the principles of Expectancy Theory, institutions can effectively motivate their 

staff to engage in workplace stress management practices, leading to a healthier and more 

productive academic community. 

 

Methodologies 

This study will focus on academic staff from a higher education institution (HEI) in Malaysia 

who are directly involved in teaching and learning. Participants will be approached individually 

to assess their perception of emotional intelligence and explore the relationship between self-

awareness, empathy, social skills, and emotional intelligence. The target population consists of 

8,932 individuals, with a minimum sample size of 367 required according to Krejcie and 

Morgan (1970). However, it is expected that responses from 147 participants, representing 40% 

of the required sample size, will be collected. This response rate is consistent with Vanderleest 

(1996) and will be considered satisfactory. Additionally, Roscoe (1975) suggests that a sample 

size between 30 and 500 is appropriate for most studies. Data collection will be conducted using 

self-administered questionnaires with simple random sampling. Participants will be assured of 

confidentiality and informed that there are no right or wrong answers. It is anticipated that 147 

completed questionnaires will be usable for analysis. Established measures from previous 

studies will be used, including: 

• The Wong and Law Emotional Intelligence Scale (WLEIS) by Wong and Law (2002) 

for emotional intelligence. 

• The scale by Fenigstein et al. (1975) for self-awareness. 

• The Social Skills Rating System by Gresham and Elliot (1990) for social skills. 

• The Hogan Empathy Scale by (Greif & Hogan, 1973).  

 

All items will be rated on a 5-point Likert scale ranging from 1 (strongly disagree) to 5 (strongly 

agree). This scale allows respondents to express neutrality by selecting the middle point (3) 

without negatively impacting data analysis, as argued by Chomeya (2010). Dawes (2008) also 

suggests that 5, 7, or 10-point scales are equally effective for analytical tools such as structural 

equation modeling or confirmatory factor analysis. 

 

To ensure internal consistency, the reliability of each construct will be examined using 

Cronbach's alpha coefficient. Nunnally and Bernstein (1994) recommend values above 0.7 to 

indicate good internal consistency. Items falling below this threshold will be removed to 

improve construct reliability. Additionally, Pearson’s Correlation will be used to test the 

association between the variables, and it is expected that the results will reveal significant 

associations between self-awareness, empathy, social skills, and emotional intelligence among 

university academic staff in Malaysia. 

 

Conclusion 

This research aims to examine how academic staff perceive workplace stress management, 

particularly within public higher education institutions. By employing multiple regression 

analysis, the study will identify the vital factors for workplace stress management. The results 

will inform recommendations designed to address the implications for academic staff, students, 

the institution, society, and the nation. Despite the benefits of workplace stress management, 

challenges remain in its development among academicians. Traditional academic environments 
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often prioritize cognitive skills and research output over emotional competencies, which can 

hinder the cultivation of workplace stress management. To address this gap, higher education 

institutions can implement training programs focused on emotional intelligence, such as 

workshops and mentorship initiatives, as well as providing more tangible and intangible support 

to help faculty enhance their workplace stress management. In summary, workplace stress 

management is a vital asset for academicians in higher education, impacting teaching 

effectiveness, student engagement, collaboration, and institutional culture. By prioritizing 

effective workplace stress management, higher education institutions can create a more 

supportive and effective learning environment that benefits both faculty and students. 
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